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Nature of the Problem 
The problems of society, both social and economic, are becoming 
acute. Possible solutions point toward the necessity of making 
fuller and wiser use of all human potential and resources (Brock, 
1976). Many of these solutions appear to beacon a return to shared 
responsibility among institutions and the people they are to serve 
via involvement in volunteer work. This is especially true of volun-
teer work performed by parents and other citizens in schools. 
Americans are becoming more aware of the unwieldly responsibil-
ities, problems, and frustrations of educating the nation's youth. 
This awareness has resulted from an expanding corps of volunteer work-
ers in schools in every part of the nation (U.S. News and World Re-
port, 1977). 
The need for volunteer help in the schools is not new. Cabot's 
(1914) monograph aptly expresses the teachers• dilemma as viewed by 
many today: 
The public school teacher has become the center of great 
expectations in the community. She is expected to be 
the creator and guardian of health, morals, intelligence, 
and efficiency in the rising generation. But experience 
shows that no one can succeed alone in such an all-
embracing task. The greatest general fails without an 
army .... Public school teachers, facing both techni-
cal and human problems, need the experience and the aid 
of the intelligent public and of the expert (p. 110). 
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Historically, public schools in the United States were organized 
through grass roots efforts at the community level and were expected 
to function as extensions of education in the home (Dobson and Dob-
son, 1973). Thus, volunteers in schools were used for custodial 
purposes such as: Clerical help, playground and cafeteria help, 
library aides, and other routine non-teaching tasks (Jamer, 1961; 
Janowitz, 1965). However, a complexity of new understandings about 
learning and motivation, spurred by increased concern over the quag-
mire of problems accompanying the education of children, has created 
a "new force in education" (Carter and Dapper, 1974, p. l ). 
No longer confined to traditional tasks housed on the periphery 
of education, school volunteers are becoming more involved in the 
business of learning and, in fact, every aspect of public education. 
Research on the interactions of parents, teachers, and the community 
--and their effect on children 1 s learning--provides a rationale for 
increased corrmunity involvement (Hager, 1977). 
For example, the impact of the James S. Coleman Report (cited 
in Hager, 1977) goes beyond the issues relating to integration: 
... taking all these results together, one implication 
stands above all: that schools can bring little influ-
ence to bear on a child 1 s achievement that is independ-
ent of his background and general social context; and 
that this very lack of independent effect means that the 
inequalities imposed on children by their home, neigh-
borhood, and peer environment are carried along to be-
come the inequalities with which they confront adult 
1 ife at the end of school (p. 325). 
Although many school volunteer programs are supported mainly by 
parents of school aged children, reports show that volunteers come 
from all backgrounds and all age groups; both men and women, girls 
and boys. They include housewives and mothers, college students, 
retired persons, career women and professionals, businessmen and 
businesswomen--people who are willing to give one or more hours a 
week for the benefit of helping children (McGuire, 1974). 
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Several studies, books, monographs, and articles report the 
"successful" use of volunteers in helping students improve in basic 
skills achievement, self-concept, and attitude towards school [behav-
ior] (Janowitz, 1965; Fink, 1962; Campbell, 1967; Coopersmith, 1967). 
Many of these reports attribute the observed positive increase in 
pupil achievement and behavior to the use of volunteer tutors 
(Rosenshine and Furst, 1969; Ham, 1977; Warwick, 1978). 
A major factor limiting the theoretical significance of many of 
these studies is the lack of statistical evaluation. Rosenshine and 
Furst (1969) identified 16 studies in their research review in which 
the effects of volunteer tutoring were measured using student achieve-
ment. In six of the studies examined, posttest achievement scores for 
tutored pupils were found to be, in statistical terms, significantly 
superior to scores of control groups. These studies also indicated 
provision for definite tutoring procedures: Specific training for 
the tutor or a highly structured tutoring program. 
Two other studies were reported as 11 successful 11 ; however, there 
were nagging questions about the design and outcome measures. Also, 
in this review, tutoring projects were classified as 11 successful 11 
or 11 unsuccessful. 11 11 Successful 11 included all studies in which at 
least one of the tutoring objectives was achieved as measured by 
objective tests. 
Four studies reporting objective data on the effects of tutor-
ing were found to be inconclusive and the remaining projects reported 
no statistically significant differences between the pupils in the 
experimental and control groups. Objective measures of affective 
changes (self-concept and/or attitude towards school) were either 
nonexistent or showed no significant difference due to tutoring 
programs. 
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Rosenshine and Furst (1969) concluded their research review by 
emphasizing the need for more evaluative studies of tutoring~-using 
objective statistical data. They believed this was essential whether 
or not the reports were favorable· to the tutoring project. They 
also urged more efforts at replicating successful programs and pro-
gram components. 
Major Research Questions 
1. The purpose of this study was to investigate the effects, 
if any, of classroom volunteers on reading and math achievement, 
self-concept, and teacher perceived behavior among pupils in grades 
one through three. 
2. The research problem in this study was reflected in the 
following question: Will achievement (reading and math), self-
concept, and behavior scores of a group of primary children who have 
had direct and indirect contact with classroom volunteers be signif-
icantly different from achievement, self-concept, and behavior scores 
of a similar group of primary pupils who had no contact with class-
room volunteers? The specific questions asked were: 
Research Question One: Will the difference in the average 
change rates between pre and posttest achievement scores for first 
grade pupils be greater for the experimental group (volunteer 
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treatment) than the control group (no volunteer treatment)? Achieve-
ment was measured using the foll owing subtests: 
- Visual Discrimination 
- Auditory Discrimination 
- Letters Recognition 
- Listening 
- Math Concepts. 
Research Question Two: Will the difference in the average change 
rates between pre and posttest self-concept scores for first grade pu-
pils be greater for the experimental groups (volunteer treatment) than 
the control group (no volunteer treatment)1 
Research Question Three: Will the difference in the average 
change rates between pre and posttest behavior scores for first grade 
pupils be greater for the experimental group (volunteer treatment) 
than the control group (no volunteer treatment)? 
Research Question Four: Will the difference in the average change 
rates between pre and posttest achievement scores for second grade 
pupils be greater for the experimental group (volunteer treatment) 
than the control group (no volunteer treatment)? Achievement was 
measured using the following subtests: 
- Auditory Discrimination 




- Math Concepts 
- Math Computation 
Research Question Five: Will the difference in the average 
change rates between pre and posttest self-concept scores for second 
grade pupils be greater for the experimental group (volunteer treat-
ment) than the control group (no volunteer treatment)? 
Research Question Six: Will the difference in the average 
change rates between pre and posttest behavior scores for second 
grade pupils be greater for the experimental group (volunteer treat-
ment) than the control group (no volunteer treatment)? 
Research Question Seven: Will the difference in the average 
change rates between pre and posttest achievement scores for third 
grade pupils be greater for the experimental group (volunteer treat-
ment) than the control group (no volunteer treatment)? Achievement 
was measured using the following subtests: 




- Math Concepts 
- Math Computation 
Research Question Eight: Will the difference in the average 
change rates between pre and posttest self-concept scores for third 
grade pupils be greater for the experimental group (volunteer treat-
ment) than the control group (no volunteer treatment)? 
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Research Question Nine: Will the difference in the average change 
rates between pre and posttest behavior scores for third grade pupils 
be greater for the experimental group (volunteer treatment) than the 
control group (no volunteer treatment)? 
Background and Value of the Study 
In recent years, educators have received more and more assist-
ance from people in the local community. Initially, housewives 
and students served as volunteers. Today, volunteers include busi-
nessmen, retired citizens, and anyone else who has free time and 
is willing to share it with young people--either to assist them in 
subjects with which they are having difficulty, to enrich them cul-
turally, or to improve their self-image (Caplin, 1970). 
Tutoring has become a major component of most volunteer pro-
grams. The rationale for this practice includes the following: The 
volunteer can attend to the particular learning difficulties of his 
pupil, thus truly individualizing his instruction; he can provide 
practice, corrective feedback, and reinforcement in the form of 
praise and assessment of progress (Rick, 1975). 
Further, positive side effects of volunteer tutoring programs 
may generalize so that the pupil may grow in aspiration and self-
esteem (Rick, 1975). The tutoring of low-achieving pupils has pro-
vided the greatest impetus for evaluative statistical reporting on 
volunteer activities. However, the number of objective assessments 
of volunteer tutoring programs is minimal in relation to the number 
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of such programs in existence. Recently, the need for objective evalu-
ations has intensified because of demands to expand volunteer tutoring 
programs, as well as use of federal and state funds to support the 
programs. Another purpose of this study was to evaluate a pilot 
classroom volunteer program which provided teachers and students, in 
16 elementary classrooms, with the services of volunteers. 
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Volunteers were trained to provide services in the areas of read-
ing and math management (record-keeping), storytelling, arts and 
crafts, teacher assistance, cultural enrichment activities, and indi-
vidual and small group tutoring. A major focus of the evaluation was 
placed on providing tutoring assistance in reading and math to stu-
dents selected by the classroom teacher to receive extra help. Four 
standardized instruments were employed to provide objective data for 
the evaluation. 
The results of this study will provide the school district in 
which this investigation was conducted with objective statistical 
information which will help decide the future of the volunteer pro-
gram. Finally, the results of this study may be used to plan and 
improve future classroom volunteer programs of this nature. 
Assumptions 
The assumptions which underlie this study include the following: 
l. All classroom volunteers received the same information during 
training sessions--specifically in the service areas of individual and 
small group tutoring. 
2. Classroom volunteers perceived and following prescribed 
directions communicated to them during the training sessions--the 
"structured" tutoring format and the listener program. 
3. Parents and other lay resource people can be trained to im-
prove learning via direct and indirect contact with students within 
the classroom structure. 
4. One-to-one or small group relationships between the volun-
teer tutor and student(s) facilitates increased learning opportuni-
ties for students in the areas of reading and math. 
5. Children with minimum learning problems benefit from in-
creased individual attention in the classroom. 
6. Children who receive increased attention in school tend to 
improve in self-esteem. 
7. Children who experience increased learning success tend to 
feel better about themselves and school. 
Limitations of the Study 
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1. The collection of data was limited to four classes of stu-
dents in grades one through three who participated in the classroom 
Volunteer Program Pilot Program in Independent School District No. 30. 
2. The study was conducted for eight months during the 1981-82 
school year. 
3. Interpretation of these data was limited to statistical 
comparisons of reading and math sub-tests, the pupil self-concept 
scale, and the teacher's pupil behavior rating profile scale. 
4. The volunteer program used in this study was developed and 
implemented by the researcher under the sponsorship of Independent 
School District No. 30. 
5. Training sessions for classroom volunteers for individual 
and small group tutoring were conducted by the researcher. Training 
provided volunteers with "listening" skills and a "structured" plan 
for tutoring. 
6. Although volunteers received prescribed directions for 
tutoring individual and small groups of children, the extent to which 
volunteers varied in carrying out their duties is not known. 
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7. Generalizations to students in other classroom volunteer pro-
grams may not be valid. 
8. The extent to which test results of subjects who relocated 
or had prolonged absences during the school year, would have influ-
enced the end results of this study, is not known. 
9. It was noted during the study that two second grade class-
rooms in the experimental group received the services of a paid 
teacher aide in addition to the services of classroom volunteers. 
These two classes were eventually dropped from the study. 
10. The "Hawthorne" effect may have been operative. It could 
have been that teachers, students, and volunteers' enthusiasm or lack 
of enthusiasm had considerable effect upon the experimental results. 
11. The classroom teachers' attitudes toward the use of volun-
teers may have been superficial. Although teachers were given the 
option of participating in the study by their administrator and all 
expressed gratitude for having volunteers, it is not known if this 
attitude prevailed for all participating teachers throughout the 
study. 
12. The average change in scores in achievement, self-concept, 
and a ca demi c behavior might reflect regi ona 1 , socioeconomic, of 
cultural differences. 
Definition of Terms 
Kerlinger (1973) states that: 
An operational definition is a specification of the activ-
ities of the researcher in measuring a variable or in 
manipulating it. An operational definition is a sort of 
manual of instructions to the investigator (p. 31). 
For purposes of this study, the following terms were operationally 
defined: 
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Volunteer Tutor - A person who, after orientation and training 
by school personnel, agrees to spend a minimum of two hours per week 
in a classroom working with individual students or small groups of 
students in the area of reading and math, following the directions 
of the teacher. No remuneration was offered for these services 
(Ham, 1977). 
Volunteer - A person who works, without remuneration, regularly 
in schools to support the classroom efforts of professional person-
nel (Warwick, 1978). 
Classroom Volunteer Program - An organization of people who work 
in classrooms under the direction of teachers to strengthen the class-
room program and to offer special skills to enrich students' educa-
tional experience (Warwick, 1978). 
Volunteer Training - Planned meeting opportunities in which in-
formation is communicated to the volunteers concerning the school, 
the classroom, and students. The training is designed to aid the 
volunteer in the effective and efficient performance of their as-
signed tasks. 
"Structured" Tutoring Program - Prescribed components necessary 
for effective tutoring: (1) The tutoring relationship, (2) Instruc-
tional materials, (3) Training tutors in the use of prescribed pro-
cedures and materials, and (4) Management: Instructional objectives 
and a plan for obtaining those objectives (Harrison, 1975). 
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Listening - Volunteers' use of the basic 11 attending 11 skills and 
11 active 11 listening skills as prescribed in the Listener Program (Na-
tional School Volunteer Program, 1979). 
Basic Skills - Reading and mathematics skills were measured by 
several subtests of the Science Research Associates Achievement 
Test (SRA) (Science Research Associates, Inc., 1981). 
Self-Concept - What an individual believes he is as measured by 
the Piers-Harris Children's Self-Concept Scale (The Way I Feel About 
Myself (Piers and Harris, 1969). 
Behavior Rating Profile - An asessment of students' overt behav-
iors as they relate to the school setting as measured by the Behavior 
Rating Profile: An Ecological Approach to Behavioral Assessment 
(Brown and Ha!l1llill, 1978). 
Primary Grades - Grades one, two, and three or non-graded classes 
that are administratively synonymous with grades one through three. 
Direct Contact - Volunteers who work with pupils on a one-to-one 
or small-group (2-5) basis. This type of contact would be for the 
purpose of providing "special help" or enrichment opportunities for 
these (teacher selected) children. 
Indirect Contact - Volunteers who work with the whole class or 
provide assistance to the teacher which eventually benefits the whole 
class (i.e., setting up interest or learning centers, adminstering 
math levels placement tests, instructing the whole class on special 
interest projects). 
Summary 
Community involvement with the school appears to be an emerging 
emphasis in educational thinking. Today, in the aftermath of the 
development of the school volunteer concept, meaningful as well as 
imaginative efforts are unfolding to provide an impetus for real 
involvement in the nation's most important business--the education 
of children. 
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This research project was designed to examine the effectiveness 
of a classroom volunteer program on reading and math achievement, 
self-concept, and teacher perceived behavior among pupils in grades 
one through three. Four standardized instruments were employed to 
provide objective data for the study. An overview of the study has 
been given in Chapter I. Chapter II will examine pertinent research 
studies which influenced the current investigation. 
CHAPTER II 
REVIEW OF LITERATURE 
Introduction 
In this chapter, the review of literature is divided into three 
sections. An overview of the historically expressed need and use of 
volunteers in schools is considered initially. Selected studies re-
porting on the effects of volunteers on achievement in reading and 
math, self-concept and pupil behavior, follow. Finally, delineation 
of how the proposed study will contribute to existing literature is 
discussed. 
Volunteers in Public Education 
Volunteers have long been involved in public education in Amer-
ica. The extent of their need and use has varied according to the 
social needs of society. For example, when the colonies began, there 
were few state supported schools. Most instruction, direct or in-
direct, was under the leadership of the various churches (Ellis and 
Noyes, 1978). "Accordingly, the first schools built in America were 
founded and supported by religious groups" (Ellis and Noyes, 1978, 
p. 21). The philosophy established by the Puritans in New England 
espoused the belief that the public school exists to secure and ad-
vance the welfare of the public. This belief provided an impetus for 
active citizen participation in the development of an education system 
14 
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and, subsequently, remained an important American ideal (Ellis and 
Noyes, 1978). 
As demands on schools to accept more responsibility increased, 
public support and involvement was enc0uraged and sought after. An 
example of these often times melodramatic appeals for school involve-
ment is expressed by Cabot (1914): 
Two salient facts jut out in public school education at 
the beginning of the twentieth century: 
1. That the so-called social activities of the 
school--movements for health, vocation, recreation, 
morals, citizenship--are making new demands on the 
strength of the teachers and financial resources of 
the city. 
2. That it is precisely in movements such as these 
that the wide-awake public is interested and ready 
to spend money and strength. 
Put these two facts together and the moral is almost inevi-
table. We must train the interested public to give its 
money and its strength wisely (p. 106). 
11 Since the early 1930's, nearly every significant educational 
conference has advocated the need for the home and school to enter 
into a partnership of educating children 11 (Warwick, 1978, p. 12). 
Organizations such as the National Congress of Parents and Teachers 
developed in 1929 and the National Citizens Commission in 1949 are 
further examples of efforts to involve the lay public in education. 
The establishment of the National School Volunteer Program (NSVP) 
in 1964, laid the foundation for the development of aims and objec-
tives for all organized school volunteer programs to follow. These 
aims include: 
1. to relieve the teacher of nonprofessional chores. 
2. to offer individual help to children not working 
well in a group situation (trying to provide motivation 
and experiences essential for learning), 
3. to enrich the school program through community re-
sources, and 
4. to stimulate an informed community to more active 
support of public education (Caplin, 1970, p. 10). 
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Today, school volunteers are involved in the education of our nation's 
youth on a more intimate basis. Millions of people in this country 
contribute volunteer time to provide tutoring services, general class-
room assistance to the teacher, cultural enrichment experiences, and 
various other type services to the school (McGuire, 1974). The liter-
ature on volunteer activities listing the benefits of volunteerism 
and the methods for achieving the benefits is plentiful. However, it 
is noticeably lacking in two other areas: (1) reporting measurable 
outcomes, and (2) evaluating the effects of volunteer activities on 
pupil behavior, and/or academic achievement (Filipszak, Lordeman, and 
Friedman, 1977). 
Within the last decade, more studies haVe been done, mainly as 
a result of the many published "how to" volunteer programs. These pro-
grams have provoked a call for accountability resulting from public 
inquiries concerning how tax dollars are spent in schools and evalua-
tion mandates associated with federally funded projects. 
Also, the widespread use of volunteers as tutors has signifi-
cantly increased the number of studies conducted to determine the 
effects of volunteers on pupil achievement, in particular. 
Effects of Volunteers on Pupil Achievement 
According to a Syntheses of Research on the Effects of Tutoring: 
Hundreds of teachers and researchers have already writ-
ten reports on the effects of such programs on children. 
Although some of the reports are based on subjective 
impressions and thus are of limited scientific value, 
other reports describe sound experimental studies in 
which an investigator compares the performance of 
equivalent groups of students assigned to classrooms 
with and without tutoring programs ... (Cohen and 
Kulik, 1981, p. 227). 
Several reviews of such studies have emerged in recent years 
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(Devin-Sheehan and others, 1976; Ellson, 1975; Fitz-Gibbon, 1977; 
Rosenshine and Furst, 1969). Although each of these programs con-
cluded that tutorial programs contribute to the academic growth of 
children who are tutored, two of the reviews (Ellson, 1975; Rosen-
shine and Furst, 1969) emphasized that significant contributions had 
been demonstrated only for well-structured and cognitively-oriented 
programs. Rosenshine and Furst (1969) stated that published evalua-
tive studies investigating the effectiveness of tutorial programs 
using adults as tutors, support the use of directed, structured 
tutoring when pupil achievement is the criterion. Further, Hawk-
ridge and Associates (as cited in Rosenshine and Furst, 1969) pre-
pared a review comparing 18 well-designed, successful programs with 
27 unsuccessful programs. After completing the review, the follow• 
ing recommendations were made for establishing potentially success-
ful programs: 
1. Careful planning including clear statements of aca-
demic objectives. 
2. High intensity of treatment with instruction and ma-
terials directly related to objectives. 
3. Individual attention to pupils' learning problems 
(p. 29). 
These characteristics were observed in varying degrees in the "sue-
cessful" studies in which at least one of the objectives was 
achieved as measured by objective tests. For example, in a series 
of studies, Ellson et al. (1968) examined the effect of pro-
gramned tutoring upon reading achievement of first grade pupils. 
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The programmed tutoring condition directed tutors to lead children 
through one sight-reading program and six comprehension programs by 
following specific steps outlined in each program. The program pro-
vided direction for the instructional behavior of tutors. 
In the first study (Ellson et al., 1968), selected first graders 
were randomly placed into one of three condition groups: (1) two 15 
minute daily sessions of programmed tutoring, (2) one 15 minute 
daily session of programmed tutoring, or (3) no tutoring. The exper-
iment lasted 28 weeks and took place during school time, and was 
given in addition to the regular reading instruction. Testing was 
conducted in September, January, and June. 
The June posttest scores revealed that pupils who received pro-
grammed tutoring had significantly superior reading scores compared 
to those of the control (p < .01 ); however, these results were in-
fluenced almost exclusively by the group which had two programmed 
tutoring sessions daily. The scores of pupils who had one tutoring 
session daily were not statistically superior to the scores obtained 
by the control group. 
During a subsequent year, only one session of programmed tutor-
ing was used for the experimental group. Posttest data for that 
group were compared with those of the controls (Ellson et al., 1968). 
The statistical report was not delineated; however, the tutored pu-
pils achieved posttest scores which were superior to those of the 
controls. 
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The Cloward (1967) study attempted to assess the effects of the 
Mobilization for Yourh program in New York City. The study sample 
included 356 experimental subjects and 157 control subjects who were 
in the fourth and fifth grades and were reading below grade level as 
measured by the New York Tests of Growth in Reading. 
The students were tutored one or two afternoons a week for a five 
month period. Tutoring was done by high school students in 11 tutor-
ial centers. Tutors were supervised and provided two hours training 
per week by a certified teacher. 
By the end of the second month, the typical tutoring ses-
sion consisted of 30 minutes spent on homework, 30 min-
utes on reading, 15 to 30 minutes on games and recreation, 
and 15 minutes for refreshments, roll-taking, and other 
non-tutorial activities (Rosenshine and Furst, 1969, p. 7). 
Differences between the groups in reading growth were analyzed 
by subtracting pretest raw scores from posttest raw scores and cor-
recting the raw score differences using analysis of covariance. Pre-
test scores, sex, and grade were included among the covariates. The 
adjusted mean difference scores were slightly different from the un-
adjusted mean difference group. 
Analysis of the whole group scores indicated that tutored pu-
pils made gains slightly superior to that of the controls; however, 
this result was not statistically significant. Another analysis 
was made considering: (1) those pupils who were assigned to be 
tutored two afternoons a week, (2) those pupils receiving tutoring 
services one afternoon a week, and (3) the appropriate controls. 
The adjusted difference scores of pupils tutored two afternoons a 
week were significantly (p < .05) superior to those of the controls. 
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No significant differences was noted between those tutored one after-
noon a week and the controls. 
When the results of this study were expressed in grade equivalent 
scores, those tutored two afternoons a week averaged six months gain 
in the five month period, those tutored one afternoon a week averaged 
five months gain, and the controls 3.5 months gain. It should be 
noted that, at this rate, the most successful group would have to 
continue in the tutoring program for at least four additional years 
before they reached grade level achievement in reading. 
Glatter (1967), using the least structured tutoring program; of 
all the successful studies, conducted an investigation to determine 
the effect of nine weekly two hour sessions upon arithmetic and work 
knowledge scores of 60 underachieving fifth and sixth grade pupils. 
A second, untutored group served as controls. The tutors were 60 
college juniors and seniors. The procedures used in the tutoring 
program were not specified; however, the meeting times were specified 
and the primary focus appeared to be upon arithmetic computation. 
Low-achieving students participating in the experiment had an 
average intelligence quotient of 80, as measured by the California 
Test of Mental Maturity. They were at least one year below national 
norms on the Iowa Tests of Basic Skills. 
The effects of the program were examined using the arithmetic 
computation and word knowledge subtests of one version of the Metro-
politan Achievement Tests--Intermediary Level (MAT). The tests were 
adminstered during the first and tenth weeks of the program. There 
was no significant difference on the pretests; therefore, the major 
hypotheses were tested by comparing the posttest scores for the two 
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groups. Only 21 of the original control pupils took the posttest. 
Experimental pupils who attended seven or more of the nine tutoring 
sessions and who took the posttest were included in the analysis. 
This restriction reduced the size of the experimental group to 40 of 
the original 60. 
Based upon the raw pottest scores, the experimental group was 
superior to the control group on the arithmetic computation subtest 
but not on word knowledge. Grade-equivalent scores were not used in 
the analysis. However, according to Glatter (1967, p. 28), the ex-
perimental group progressed from 11 an average of 4. 2 to 4. 7 grade 
level on the arithmetic computation and from an average of 4.5 to 4.7 
grade level on tested word kno1tJledge." 
According to the grade equivalent scores, the program was a 
qualified success, but it should be noted that the children tutored 
were still substantially below grade level at the end of the program. 
In word knowledge, the tutored pupils (who represented only two-thirds 
of the original sample) made two months' progress in three months. 
This rate was similar to their previous record. The gain in arith-
metic computation was almost double the progress which might be 
"expected. 11 The arithmetic computation subtest of the MAT requires 
pupils to compute a series of arithmetic operations only. Because 
of its specificity, arithmetic computation is most similar to the 
tutoring situation of all the tests used in standard achievement 
testing. It is more factual and does not require reading. On the 
other hand, tests of word knowledge, reading, or arithmetic problem 
solving requires more general knowledge. "Therefore, the gains in 
arithmetic computation, as a result of tutoring, is not surprising; 
nor is the lack of gain in word knowledge scores" (Rosenshine and 
Furst, 1969, p. 12). 
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In what Rosenshine and Furst (1969) considered an unsuccessful 
tutoring study with the use of controls, Ellson et al. (1968) ex-
amined the effects of tutoring on first grade reading scores. The 
experimental conditions involved regular, or non-programmed tutoring, 
in which first grade pupils were tutored 15 minutes: (1) once a day 
or (2) twice a day. The children who received the regular, or "di-
rected" tutoring had posttest scores which were superior to those of 
the control group, but none of the differences in either the one-
session or two-session condition was statistically significant. 
The results of this study were surprising to the researcher 
(Ellson et al., 1968) because of the extensive training the tutors 
received towards the development of reading skills for first graders. 
Specific training was given in developing reading readiness, skills 
of visual and auditory discrimination, left to right sequence, 
rhyming words, and visual motor skills. Yet, students in the reg-
ular tutoring program did only slightly better than control students. 
In another unsuccessful study, Kirk (1966) evaluated a two-
year tutoring program in which 44 children were tutored the first 
year and 27 children were tutored the second year. Children se-
1 ected for tutoring had verbal ability scores ranging from 80 to 
100, and Stanford Reading Test pretest scores from 1.1 to 1.9. The 
tutored children were divided into three groups: 
1. those who received more than 20 hours of tutoring (during 
the school day) throughout the semester, 
/ 
2. those who received between 10 and 20 hours of tutoring, 
and 
3. those who received less than 10 hours of tutoring. 
At the end of the first year, the non-tutored pupils had signifi-
cantly higher posttest scores (p < .001) after scores were adjusted 
for pretest scores. At the end of the second year, there was no 
significant differences. Neither year revealed any meaningful cor-
relation between minutes of tutoring and gain in posttest scores 
(r.'s = .10). Tutoring procedures were not clearly specified in 
this report. 
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Hassinger and Via (1969) reported the results of a 11 successful 11 
study with the use of controls. The program was conducted in six 
school districts in Los Angeles County. The volunteer tutors were 
11 disadvantaged 11 high school students who were two to three years 
retarded in reading. They were also characterized as school dropouts 
and unemployed high school graduates. The program was designed to 
provide fifth and sixth grade underachieving elementary students 
with tutoring in reading for six weeks in two hour time blocks per 
session. 
Pre-service training was held in which reading specialists 
introduced the teacher-supervisors and tutors to basic reading ma-
terials. Each tutor received instruction in the use of audiovisual 
equipment and in the practice of word games and other high interest 
devices. In addition, teacher-supervisors spent four hours per day 
for four days planning with the tutors and physically arranging 
each classroom for the tutoring experience. Hassinger and Via 
(1969) reported a mean growth for all tutees of 4.6 months in 
/ 
reading during the six week program, as measured by the Standard 
Reading Test. 
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Studies appearing in the literature after Rosenshine and Furst's 
(1969) research review did not yield any recurrent patterns in either 
the "successful 11 or 11 unsuccessful 11 studies. Therefore, conclusions 
about why some efforts succeed and some fail cannot be made. How-
ever, more recent studies tend to support the positive effects of 
volunteer tutoring on student achievement. 
Ryan (1964) conducted a study which investigated the reading 
achievement of second grade pupils who were tutored by parents. A 
total of 232 second grade students participated in the study. Exper-
imental pupils who received parental tutoring showed scores on the 
Word Meaning Test of the Stanford Achievement Test which were sig-
nificantly higher than the control group scores at the .01 level. 
There was no significant difference between the groups on the Para-
graph Meaning Test. 
In another study by Shaver and Nuhn (1971), 1974 fourth, 
seventh, and tenth grade underachieving pupils in Logan, Utah, re-
ceived tutoring services by paid local women. The experimental 
group showed greater gains in reading and writing than the controls. 
Two years later, the mean gains were sustained at the seventh and 
tenth grade levels, but not at the fourth grade level. The students 
participating in the experiment were tutored one hour per day for 
one academic school year. 
Flint Public Schools (1963) released the findings of a study 
where parents were used as tutors. One thousand students from kinder-
garten through sixth grade participated in the study. At the end of 
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five months, the combined overall mean gain on vocabulary and compre-
hension was 5.3 months for the experimental group and 2.8 months for 
the control group. 
Logan (1975) prepared the evaluation report on Project Utilize 
which was designed to help educators learn to use volunteer help ef-
fectively. Volunteers served as tutors and were assigned to work 
with students who exhibited inadequate coping levels in reading and 
mathematics. The ratio of tutors to pupils depended on the availa-
bility of volunteers in the area. A communications council was 
formed to serve as liaison between the project and the community-at-
large. A committee of volunteers, teachers, and principals provided 
interaction at school parent meetings. 
Considerable improvement in the mastery of certain language arts 
and math skills was demonstrated by 79.3% of the pupils. The number 
of pupils participating in the evaluation study was 159. A total .of 
43 pupils were tutored in math and 116 in reading skills. Measure-
ment of gains were obtained by the use of criterion-referenced tests 
developed by the Division of Elementary Mathematics in the Cleveland 
Public School System. 
Cramer (1971) conducted a study to determine the effects of 
tutoring on reading. A total of 60 first grade pupils in Dayton, 
Ohio, were tutored by paid parental aides (mostly mothers). The 
parents used a programmed tutoring approach developed by the Psy-
chology Department at Indiana University. After one year of daily 
15 minute tutoring sessions, pupils in the experimental group scored 
significantly higher than the control group in word knowledge (be-
yond the .05 level) and reading comprehension (significant beyond the 
.001 level). No significant difference was noted on tests of word 
discrimination. The Metropolitan Achievement Tests were used to 
obtain measured gains. 
Effects of Volunteers on Self-Concept 
and Behavior 
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Studies investigating the effects of volunteers on pupil self-
concept and behavior are still relatively few in number. Although 
self-concept and pupil behavior are difficult to document, few 
studies questioned the effects of the volunteer tutors in the af-
fective domain. For example, positive results were reported for a 
study conducted by Schoeller (1970). Children attending a neighbor-
hood tutoring center in Milwaukee after being referred by school 
personnel for special help, were tutored by volunteers for unspeci-
fied periods of time. Average gains on seven reading measures were 
much better than expected, based on past performances. Subjective 
evaluation by school personnel revealed improvement in the tutored 
students' self-concept, work habits, attitude, library usage, and 
reading enjoyment. 
Similar gains were reported by Gaulke (1972), both cognitively 
and affectively. In a volunteer program in which tutors were trained 
using the Laubach method, 23 boys from grades five and six were tutored 
in the area of reading comprehension and vocabulary. One hundred 
percent of the students tutored showed gain in comprehension and 
vocabulary, while 89% in the control group showed gains. These 
gains were not explained in statistically significant terms. Teach-
ers of tutored students reported apparent gains in self-concept, 
interest in classroom work, and a willingness to try new tasks. 
Nichols (1968) reports the effects of a volunteer tutoring program 
in which fourth through sixth grade disadvantaged pupils were 
tutored by the university. The objectives of the program included 
raising self-concept, reading achievement, and attitudes. While 
there were no significant differences in the pretest and posttest 
means in reading, there was a change in three factors relating to 
self-concept: (1) creative expression, (2) reactional activities, 
and (3) adult and peer interaction. The results were based on pre 
and posttest interviews with the pupils. 
Ronshausen (as cited in Ham, 1977) did a study which, like 
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El 1 son et al. (1968), contrasted directed versus programmed tutor-
ing activities with first graders, 15 minutes a day using individ-
ualized tutoring. The results of Ronshausen's study contradict 
Ellson's findings. The directed approach produced gains in achieve-
ment and attitude, while programmed instruction did not. 
In a first year evaluation report, Plantec et al. (1972) de-
scribed the evaluation of Project Upswing. This program was a two 
year experimental study to determine the potential contribution of 
volunteers in helping young children overcome learning difficulties. 
Three large groups of first graders were involved in the experi-
ment. Three conditions characterized the program design: 
1. one group received tutoring services from specially trained 
vol un tee rs , 
2. one group received tutoring services from untrained volun-
teers, and 
3. one group of first graders served as the control children. 
Results of the study indicated that children taught by either 
the trained or untrained tutors made greater gains in achievement 
than the control children. Tutored children also showed gains in 
self-esteem as expressed by two-thirds of the teachers of children 
participating in the program. 
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General findings of the first year evaluation report indicated 
that: (1) children with lower initial levels of reading proficiency 
tended to show the greatest improvement, (2) volunteer training did 
not increase volunteer effectiveness, and (3) both volunteers and 
teachers noted reductions in hyperkinetic and distractible pupil be-
havior. The authors recommended that care be taken in interpreting 
these findings. 
Math and Virgin (1975) conducted an investigation to determine 
the effects of three intervention strategies with primary children. 
The study examined the academic and social growth of first grade 
pupils whose teachers received one of the following sources of as-
sistance: (1) information regarding pupil performance on academic 
and social measures earlier in the school year, (2) student volunteers 
who assisted the teacher in the classroom on a regular basis, and 
(3) both information and volunteer help. 
A sample of 727 first grade students in 30 classrooms partici-
pated in the study. Of this number, 111 children were identified 
as likely to experience limited success in school. Using the 111 
children, three treatment groups corresponding to the three cate-
gories listed above were established. Students in pre-education and 
educational psychology programs from York University served as tutors. 
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Pretesting was conducted in early fall and posttesting was done 
in the spring. Results on the MAT primer reading and numbers sub-
tests and a primary self-concept inventory (developed by the North 
York Board of Education) indicated no significant differences be-
tween the three treatment groups. However, there was definite vari-
ability between classes within each group. For example, a one-way 
analyses of variance was conducted for each measure to examine the 
differences between classes within each of the three treatments. Of 
the nine analyses, significant differences were found in eight cases. 
It was concluded that the intervention program produced greater than 
expected academic and self-concept growth. 
Wattenberg and Clifford (1964) reported on a two year explora-
tory study to determine causality in the relationship of self-concept 
and· school achievement. The study was based on associations between 
self-concept and academic achievement. 
Measures of mental ability and self-concept were obtained for 
125 kindergarten children selected from two elementary schools in 
Detroit, Michigan. The Detroit Beginning First Grade Intelligence 
Test was used to obtain mental ability scores. Self-concept was 
quantified through the use of tape recordes. Remarks of children 
were taped while drawing pictures of their families and responding 
to an incomplete sentence designed for the purpose of the study. Two 
independent raters divided the transcripts into thought units. 
Thought units were classified as to whether they constituted self-
references. Self-references were further classified as to whether 
they dealt with competence, personal worth, or some other issue. 
Those references dealing with competence and personal worth were 
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further rated as positive, negative, or neutral. In each case, the 
ratio of positive to total references was calculated. Respectively, 
these were termed Quantified Self-Concept (Competence) and Quantified 
Self-Concept (Good-Bad). The product-moment correlations for the 
two raters were .89 for the competence ratios and .75 for the 
good-bad. 
At the end of two and one-half years, posttests were administered 
to obtain measures of progress in reading and self-concept. Product-
moment correlations for the self-concept were .82 and .71. The mea-
sures of self-concept taken in kindergarten proved significantly 
predictive of progress in reading but not significantly related to 
the mental ability test scores. The authors concluded that self-
concept: (1) feelings of competence and (2) feelings of personal 
worth, were antecedent to and predictive of reading accomplishment 
even as early as kindergarten. 
According to Campbell (1967), cumulative studies (Reeder, 1955; 
Coopersmith, 1961; Walsh, 1956; Chickering, 1958; all cited in 
Campbell, 1967) support a low direct relationship between self-
concept and achievement. In a study designed to determine the re-
lationship between self-concept and school achievement, Campbell 
reported on the findings of the study based on data obtained on 
fourth, fifth, and sixth grade students. The hypothesis of a posi-
tive relationship (r = .308) between Coopersmith Self-Esteem and 
Composite Achievement scores (Iowa Tests of Basic Skills) was 
supported. 
Summary of Literature 
Research findings support the notion that volunteers can be 
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valuable human resources and, when they are made available to the 
teacher on a regular basis, students benefit with increased achieve-
ment and/or behavioral attitudes. 
An important job for classroom volunteers appears to be in the 
area of individual and small group tutoring. There is general agree-
ment that the more individual attention given to a child within the 
classroom the greater his chances are for school success. Hedges 
(1973), however, found that even in classrooms that teachers said 
had very high degrees of individualization, teachers averaged only 
two and one-third minutes per day per pupil in one-to-one relationships. 
Also, volunteers in classrooms can perform other types of services in 
addition to tutoring which can relieve the teacher of non-instructional 
tasks and allow more time for teaching. 
The literature on the effects of volunteer tutoring programs on 
achievement, self-concept, and pupil behavior is increasing; however, 
few trends can be deduced from the existing studies. The following 
are conclusions which can be drawn from this review: 
l. Tutoring for the improvement of reading and math, by volun-
teer students or adults, is growing in use and sophistication. 
2. Tutoring programs that are structured, directed, and cog-
nitively oriented seem to be the most effective towards improving 
reading and math achievement. 
3. Successful volunteer tutoring programs appear to have the 
following characteristics: 
a. Careful planning--clear statements of academic objec-
tives. 
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b. High intensity of treatment with the use of instruc-
tion and materials directly related to academic objectives. 
c. Individual attention to the pupil's learning needs. 
4. Measurement of the relationship of self-concept and learning 
is difficult to document and existing studies are inconclusive. 
5. Positive changes in pupil behavior (attitude in school) is 
inconclusive, although subjective observations were cited in the 
1 i tera tu re. 
6. Positive growth in reading and math achievement was apparent 
and directly related to tutoring programs which, in most instances, 
were staffed by volunteers. 
7. The availability of objective based empirical studies with 
regard to volunteer programs is tncreasing, due to accountability 
mandates in the public and federally funded projects and emphasis on 
tutoring. 
In addition to describing the organization and implementation 
of a "pilot 11 volunteer program authored by the investigator, it is 
believed that the proposed study will contribute to existing litera-
ture in two specific areas: 
1. The study will increase and add to existing empirical 
studies concerning the use of volunteers and their effect on pupil 
achievement in math and reading, self-concept, and behavior in 
school. 
2.- Results of pre and posttests will be reported, analyzed, 
and expressed in educationally significant terms. 
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Summary 
Chapter II reviewed literature pertinent to the historical need 
for and use of school volunteers. Selected studies relating to ef-
fects of volunteers (tutors) on achievement, pupi 1 self-concept, and 
behavior in school was also examined. Finally, the researcher's 
belief concerning how the proposed study will contribute to existing 
1 iterature was related. 
Chapter III will describe the method and procedure for the pro-
posed study, as well as briefly describe the volunteer program cur-
rently under "pilot" study in Independent School District No. 30. 
CHAPTER III 
METHODOLOGY 
The purpose of this chapter was to describe the method and pro-
cedures for the proposed study. Six areas were examined: (1) pop-
ulation, (2) sample, (3) research design, (4) instrumentation, 
(5) administration, scoring, and processing of data, and (6) analysis 
of data. A 11 pilot 11 classroom volunteer program, developed by the 
researcher, provided the framework from which this study emerged. A 
description of this program is included. Finally, a su1Tm1ary of the 
methodology concludes the chapter. 
Population 
Subjects participating in this study were drawm from 13 elemen-
tary schools in Independent School District No. 30. The students 
were predominantly Caucasian children from lower to upper middle 
class income families. Minority children were from Indian, Black, 
Hispanic, and various other unknown ethnic origins. 
Elementary (grades K-6) enrollment totaled 3,591 during the 
study school year. The population sample included four classes of 
first, second, and third grade children in four elementary schools. 
A total of 300 students were used in ~he experimental group and 102 
served as controls. About half way through the study, it was 
learned that two classrooms in the experimental group were receiving 
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services of a full-time teacher 1s aide. It was felt that, to avoid 
knowingly contaminating the treatment results, the two classes should 
be dropped from the experiment. The 50 students in the two classes 
were not :included in the above numbers. 
Sample 
In February, 1981, this researcher conducted a survey in the 
participating school district. The survey included 13 elementary 
schools and four secondary schools. Results of the secondary 
schools 1 responses were not included in this study. The purpose of 
the survey was twofold: (1) to assess the professional staff 1s per-
ceived need for and interest in an organized classroom volunteer pro-
gram, and (2) to establish criteria for selecting the participating 
schools for this research investigation. The criteria used in-
cluded: Pupil-teacher ratio, geographic location, and desire of the 
building administrator and teaching staff to take part in the study. 
An example of the survey design is included in the Appendix of this 
study. 
Assuming class size affects the degree of individual or small-
group instruction opportunities, elementary schools whose pupil-
teacher ratio, in grades one through three, ranged between 20.l and 
25. 1, were targeted for potential selection. Further, location of 
the elementary schools was considered for the purpose of obtaining 
the greatest amount of pupil representativeness. For example, on 
the basis of the neighborhood in which the school was located, and 
the school 1s lunch program, pupils on the east side of town were 
judged to come from middle to upper socioeconomic backgrounds. Most 
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school families owned homes and few children qualified for the 11 free 11 
lunch program. It was judged that students attending school on the 
west side of Bartlesville, with few exceptions, came from somewhat 
lower socioeconomic backgrounds. Most homes were rented and school 
records revealed pupil participation in the free lunch program (in 
schools considered for this study) exceeded 90%. These schools were 
also designated Title I schools. Finally, the four schools (two on 
the east side and two on the west side) expressing the greatest in-
terest when contacted were selected to pilot the classroom volunteer 
program. Subsequently, these schools provided the data collected 
and analyzed for this study. 
Two control schools (one, east; one, west) were used. Selection 
of these schools, based on the bwo building principals' responses, 
assumed that they.matched the experimental schools with regard to 
pupil-teacher ratio, location, and willingness of the staff to par-
ticipate in the study. 
Research Design 
This study used a nonequivalent control group design (Campbell 
and Stanley, 1966). Treatment for the experimental group included 
classroom volunteer tutorial services on a one-to-one and small-
group basis. 
The pretest for the SRA Achievements Tests was administered 
during the week of September 14, 1981. The pretest for the Piers-
Harris Children's Self-Concept Inventory was administered during 
the week of September 21, 1981. The pupil Behavior Rating Profile 
was completed by the classroom teacher during the first of October. 
Classroom volunteer services to children in the experimental 
schools (grades one, two, and three) began approximately the second 
week in October, and continued through May, 1982. Posttesting for 
all participants was conducted in April, 1982. Although children 
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in the control schools were tested during the same time interval, 
they received no treatment, other than their regular classroom in-
struction, during the school year. The control group was used to 
account for the differences due to history, maturation, reactive mea-
sures due to testing, and instrumentation (Campbell and Stanley, 
1966). 
Instrumentation 
Three instruments were used in this study: (1) SRA Achievement 
Series--Math and Reading, (2) Piers-Harris Children's Self Concept 
Scale, and (3) the Behavior Rating Profile. 
SRA Achievement Series 
"The SRA Achievement Series was designed to measure the basic 
outcomes of education--the concepts and skills common to almost all 
school programs regardless of their specific curricula'' (Buros, 1978, 
p. 6). Normative data were obtained during two national standardi-
zations conducted in the spring and fall of 1978. Double standardi-
zation satisfies the Title I normative model requirements for 
empirical norms rather than spring and fall testing. A three-stage 
sampling process was used in a sample of 118,000 students in grades 
one through nine. Sample selection was based on: (1) geographic 
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location, (2) schools, and (3) specific classrooms within schools and 
grades. 
The SRA Achievement Tests provide measures of student growth in 
reading, mathematics, and language for primary grades (one, two, 
and three). Achievement scores in the areas of reading and math 
were obtained for the purpose of this study. Fall local and national 
norms were used for pretesting (September, 1981), and spring local 
and national norms were used for posttesting (April, 1982). 
Level A (first grade) consists of five subtests for reading and 
math: (1) visual discrimination, (2) auditory discrimination, 
(3) letters and sounds, (4) listening comprehension, and (5) mathe• 
matics concepts. 
Level B (second grade) consists of seven subtests: (1) auditory 
discrimination, (2) letters and sounds, (3) listening, (4) vocabulary, 
(5) comprehension, (6) mathematics concepts, and (7) mathematics 
computation. 
Six subtests were included for Level C (third grade): (1) let-
ters and sounds, (2) listening, (3) vocabulary, (4) comprehension, 
(5) mathematics concepts, and (6) mathematics computation. 
The KR-20 coefficients for a 11 subtests were high, averaging 
.88 or above for all scores except math concepts, which fell into 
the .81-.89 range. 
Piers-Harris Children's Self Concept Scale 
The Piers-Harris (PH) Children's Self Concept Scale (The Way I 
Feel About Myself), was designed to measure overall or global self-
regard. Self-means, the child's 11 view of his actual self or real 
self; that is, his concept of himself as he actually is" (Wylie, 
1974, p. 128). 
The PH Scale is presently comprised of 80 simple declarative 
sentences and is worded at the third grade reading level. Yes or 
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no answers are recorded by the child or examiner according to the 
way the child expresses how he generally feels. PH measures respon-
ses of children in lower grades when administered orally. For the 
purpose of this investigation, items were read to subjects in both 
experimental and control groups by the classroom teacher during the 
pre and posttest periods. 
PH was designed primarily for research on the development of 
children's self attitudes and correlates of these attitudes (Piers-
Harris, 1969). The original item pool was taken from Jersild's 
1952 (as cited in Wylie, 1974) collection of children's statements 
about what they liked and disliked about themselves. 
The Kuder-Richardson reliabilities for an intermediate, 95-
item form for six samples, from grades 3 to 10, ranged from .78 for 
grade 10 girls to .93 for grade 3 boys (Piers-Harris, 1969). For 
three samples, grades 3, 6, and 10, four month test-restest reli-
ability coefficients from the 95-item form ranged from .71 to .72 
(Piers-Harris, 1969). The two and four month test-retest reliabil-
ity coefficients for fifth grade subjects taking the 80-item form 
was .77 (Wing's unpublished data, cited in Piers-Harris, 1969). 
Norms for PH were based on data collected from 1,183 public school 
children ranging from grades 4 to 12. The mean of the normative 
sample is 51.84 and the standard deviation is 13.87 (Piers-Harris, 
1969). 
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Behavior Rating Profile (BRP) 
The Behavior Rating Profile (Brown and Hammill, 1978), an ecolog-
ical behavior assessment device, was designed for children whose ages 
ranged from 6.5 to 13.6, or are in grades one through seven. The BRP 
is comprised of six components (checklists)--three of which are self-
rating: (1) the Student Rating Scale: Home, (2) the Student Rating 
Scale: School, and (3) the Student Rating Scale: Peer. The remain-
ing scales include: The Teacher Rating Scale, the Parent Rating Scale, 
and the Sociogram, which measures peer perceptions of a targeted student. 
BRP scales are independent measures and may be used separately or 
in combination with any of the other components. The BRP Teacher 
Rating Scale was the only segment used for this investigation. It 
contains a list of descriptive words and phrases. Some words are 
descriptive of the student and some are not. The phrases are used 
to help the rater determine whether the behavior listed is: (1) Very 
Much Like the Student, (2) Like the Student, (3) Not Much Like the 
Student, or (4) Not at All Like the Student. The teacher is asked 
to check the box under the appropriate phrase. The ratings should 
reflect the teacher's own perception of the child's behavior. 
The BRP scales were standardized on a large, unselected sample 
of 1,326 students, 645 teachers, and 847 parents. The same was taken 
from 11 states--one of which was the state of Oklahoma. Kuder-
Richardson reliabilities for 13 of the 15 coefficients reported ex-
ceeded the .80 criterion generally accepted as sufficient for BRP's 
purposes (Brown and Hammill, 1978). The two scales which fell below 
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.80 were in the .?O's. For example, when drawn randomly from stand-
ardization data at three different grade levels: 2nd/3rd, 4th/5th, 
and 6th/7th, resulting coefficients for BRP Teacher Rating Scales 
were .97, .97, and .98, respectively. 
Administration, Scoring, and Proces-
ing of Data 
The method used to collect the data was the same for the ex-
perimental and control groups. Permission to administer the tests 
was first obtained from the Superintendent of Schools and the build-
ing principal at each of the schools participating in the study. 
Letters were sent to parents of each student in the participating 
classrooms. This letter briefly described the research project and 
requested the parents' permission to administer the Piers-Harris 
Chil drlen 1 s Self Concept Seale. 
After permission was obtained, a date was scheduled to admin-
ister the SRA achievement pretest in reading and math, the Piers-
Harris Self Concept Scale, and the Behavior Rating Profile. A 
packet containing test materials and the following information was 
sent to participating classroom teachers at each experimental and 
control school: 
1. Procedures for administering the SRA achievement tests and 
the Piers-Harris Self Concept Inventory. 
2. Instructions for assigning pupil I.D. numbers to the Self 
Concept Inventory and the Behavior Rating Profile. 
3. Instructions for returning data from both instruments to 
the researcher. 
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Instructions for administering and returning the Behavior Rating 
Profiles followed the above packet by one week. The same procedure 
was followed for the posttesting schedule in April, 1982. Examples 
of the instruction packets for the pretest and posttest are in-
cluded in the Appendix of this study. 
Scoring and Processing 
The achievements tests were scored by Science Research Associ-
ates, Inc., Chicago, Illinois. The results of the pretest scores of 
the experimental and control group students on the SRA tests, Form 1, 
Level A, included: The total prereading score and four subtests of 
the prereading test--Visual Discrimination, Auditory Discrimination, 
Letters and Sounds, and Listening Comprehension. Results of the 
math test included the total math score and one subtest--math concepts. 
The composite score for reading and math was included for all levels. 
Results of scoring on Form l, Level B, of the SRA reading pretest 
included: The total reading score and five subtests--Auditory Dis-
crimination, Letters and Sounds, Listening, Vocabulary, and Compre-
hension. Math scoring results included the total math score and 
two subtests--math concepts and math computation. Scoring results 
for the SRA reading pretest, Form 1, Level C, included: The total 
reading score and four subtests--Letters and Sounds, Listening, 
Vocabulary, and Comprehension. Math pretest results included: The 
total math score and two subtests--math concepts and math computation. 
Results of the posttest scores of both experimental and control 
group students yielded information in the same areas; however, Form 2 
was used for each of the levels: A, B, and C. Grade equivalents, 
stanines and national percentiles were reported for students on 
the pre and posttests. 
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Pre and posttest scores for the Piers-Harris Children's Self 
Concept Scale were processed by this researcher. A scoring key, 
provided by the authors, was used to calculate raw scores for the 8-
item scale of "yes - no" responses. 
Pre and posttest scores were also processed for the Behavior 
Rating Profile by this researcher. The scoring key was provided on 
each student's profile sheet. The number of responses were summed in 
each of the four response categories. The total number of "Very 
Much Like the Student" responses were multiplied by 11 0. 11 The total 
number of "Like the Student" responses were multiplied by 11 1. 11 The 
total number of "Not Much Like the Student" responses were multi-
plied by 11 2, 11 and the total number of "Not at All Like the Student" 
responses were multiplied by 11 3." The products were then summed to 
obtain the raw score. Conversion tables for the purpose of obtain-
ing scaled scores were provided by were not used for this study. 
Analysis of Data 
The purpose of this study was to determine the effects of class-
room volunteers on reading and math achievement; self-concept and 
behavior among pupils in grades one through three. To facilitate 
this investigation, attention was focused on the classroom volunteer 
as a tutor in the areas of reading and math. As determined by the 
classroom teacher, the volunteers' contact with children was on a 
one-to-one and small-group basis. 
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The Statistical Package for the Social Sciences (SPSS) at the 
Computer Center of Oklahoma State University was used to analyze the 
data. Sample size, means, and standard deviations were provided by 
the BREAKDOWN procedure of SPSS. A one-way analysis of variance was 
used to compute the mean difference in achievement, self-concept, 
and be~avior between the experimental and control groups--using pre 
and posttest scores. 
SPSS creates necessary dummy variables and can cope with unequal 
cell sizes, as well as empty cells. SPSS subprogram ANOVA provides 
the 11 classic experimental approach 11 as a default option and the 
other two approaches are available as options. One approach, referred 
to as the 11 classic regression approach" partitions individual effects 
by adjusting for 11 al1 11 other effects. The characteristic of this 
approach is the examination of a given effect only after the effects 
of all the others (including interaction) are adjusted for (SPSS 
Manual, 1975). 
The classic experimental approach was selected as the default 
option. It is appropriate when, as in this study, the factors 
(treatment: Achievement, self-concept, and behavior) have no known 
causal order but the main effects are assumed to be of higher 
priority than the reaction effects (SPSS Manual, 1975). 
The School Volunteer Program 
The model for the Independent School District No. 30 program, 
developed by the researcher, focused on the following components: 
(1) the Volunteer Program Coordinator (in this case, the researcher), 
(2) the Task Force (comprised of the program coordinator and building 
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volunteer coordinators), (3) Recruitment, (4) Training, (5) Delivery 
of Services, and (6) Evaluation. A discussion of components 2, 3, 4, 
and 5 follows; however, more detailed information concerning the en-
tire model can be found in the Appendix of this study. 
Task Force 
During the summer of 1981, four persons were recruited and asked 
to serve as building volunteer coordinators. These persons were in-
volved in the schools as volunteers and were recommended by the 
building administrators as excellent candidates for this important 
role. The specific role of the building coordinator, one of which 
was to serve as a task force member, is discussed in the manual, 
developed by the researcher, in the Appendix of this study. 
Recruitment 
The researcher utilized two approaches to recruit classroom 
volunteers: 
1. Awareness via the use of newspaper advertisements, flyers 
posted in local businesses, radio and/or cable television announce-
ments, talks to social groups, and billboard advertisements. The 
purpose of this approach was to create an awareness of the need for 
school volunteers. 
2. Direct mailing to parents and other community resource 
persons. This included notes, handbills, and letters mailed directly 
to parents of children in the participating schools as well as cit-
izens of the general public. The purpose for this approach was to 
encourage, through personal appeal and contact, participation in 
the school volunteer program. 
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Volunteer recruits completed an application and were interviewed 
by this researcher before training was offered. Table I provides a 
description of the classroom volunteers by race, age, sex, marital, 
and parental status. Also, the percentage of volunteers falling in 
each category is given. Table II provides a representative break-
down of the classroom volunteers by education, profession, and pre-
vious school volunteer experience. The percentage of volunteers 
falling in these categories is included also. The criteria used for 
screening the applicants focused on health skills and/or volunteer 
experience and personality traits exhibited during the interview. 
The researcher observed that applicants who were viewed as 11 ques-
tionable11 candidates during the personal interview either called to 
say they were no longer interested or failed to attend the training 
sessions. The goal of assigning one volunteer to each participating 
teacher, per school day, was not attained. Classroom teachers ex-
pressed some concern for having to plan for volunteers five days a 
week. In addition, most felt their students were more receptive to 
extra help on Tuesdays, Wednesdays, and Thursdays. The result was 
that subjects received tutoring services a minimum of three days a 
week for approximately 30 minutes. 
Training 
Participating Staff 
During the summer of 1981, participating teaching staff and 
their administrators received one full day of in-service training. 
Race N % 
Caucasian 48 94.0 
Black 
Indian l 2.0 
Hispanic 2 4.0 
Other 
TABLE I 
DESCRIPTION OF CLASSROOM VOLUNTEERS BY: RACE, AGE, 
SEX, MARITAL STATUS, PARENTS OF 
SCHOOL AGED CHILDREN 
Marital 
Age N % Sex N % Status 
Under 18 l 2.0 Male 2 4.0 Single 
18-25 10 20.0 Female 49 96.0 Married 
25-40 26 51. 0 Separated 
40-55 8 15.5 Divorced 
55-65 4 7.5 Widowed 
Over 65 2 4.0 
--
Note: Total number of volunteers= 51. 
N % 
11 21. 5 












Education N % 
Current High School l 2.0 
High School 9 18. 0 
College 15 35.0 
Degree 19 37.0 
Graduate Degree 4 8.0 
TABLE II 
REPRESENTATION OF CLASSROOM VOLUNTEERS BY: 
EDUCATIONAL LEVEL, PROFESSION, AND 
SCHOOL VOLUNTEER EXPERIENCE 
Profession N % School Volunteer Experience 
Teaching 8 15.5 Much Experience (3 yrs+) 
Science/Tech. l 2.0 Experienced (1 yr.) 
Music 2 4.0 Little Experience (-1 yr.) 
Nursing 3 6.0 No Experience 
Fine Arts l 2.0 
Liberal Arts l 2.0 
Homemaker 22 43.0 
Student 11 21. 5 
Other 2 4.0 













At the end of the workshop session, participants were expected to 
have: (1) an understanding of the structure and goals of the 
Independent School District No. 30, (2) an understanding of the 
responsibilities of teachers and volunteers in the classroom, 
(3) an understanding of the effective use of volunteers as tutors, 
and (4) an understanding of the responsibilities of the schools 
participating in the research project. 
Classroom Volunteers 
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Volunteers were involved in three pre-service training workshops 
during the month of August, 1981. The objectives of the workshops 
were to: 
l. Explain the goals and objectives of the volunteer program. 
2. Explain the role of volunteers in schools and the Code of 
Ethics. 
3. Provide specific training in the use of classroom materials: 
Kits, audio-visual aids, reading management, math management, etc. 
4. Explain the components of a "structured tutoring program 11 
(Harrison, 1975). 
5. Explain the components of the effective listening skills 
(National School Volunteer Program, 1979). 
6. Explain the procedures used for observing in the classroom. 
7. Provide specifics concerning the buildings where volunteers 
would work. 
The building orientation was conducted by the building principal 
and the building volunteer coordinator. The details of this orienta-
tion are included in the Appendix of this study. 
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Each workshop session lasted five hours. The school nurse was 
available each day to administer tuberculin tests to volunteers. 
Training was provided in six service areas: (1) Tutoring and Listen-
ing Skills, (2) Teacher Assistant, (3) Storytelling, (4) Arts and 
Crafts, (5) Reading Management, and (6) Math Management. Although 
classroom teachers participated in the training of volunteers in the 
use of audiovisual aids, duplicating machines and other school equip-
ment, math and reading management, this researcher provided all the 
training for volunteers in the area of tutoring and effective listen-
ing. Therefore, it should be assumed that all volunteer tutors re-
ceived the same information in their training. 
Specifically, volunteers were trained to "actively" listen to 
students for the purpose of developing positive relationships. It 
was related to volunteers that good social relationships build within 
a child a strong sense of personal worth and self-confidence. This 
was a goal of the one-to-one and small-group contact in addition to 
helping children improve their reading and math skills. 
Approximately six weeks after volunteers began delivery services 
to pupils, a one-day follow-up workshop was offered. Building orien-
tations were offered by the building volunteer coordinators and two 
hour workshops were offered in the area of tutoring and effective 
listening skills. The follow-up session in tutoring and effective 
listening provided opportunities for classroom volunteers to: 
(1) ask questions about children with special needs, (2) gain more 
specific information concerning various learning styles of chi 1 dren, 
and (3) share experiences concerning techniques for discovering and 
encouraging pupil interest in learning. Volunteers and Children With 
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Special Needs (National School Volunteer Program, 1979).was used as 
a resource guide for these sessions. 
Delivery of Services 
Upon the completion of approximately 15 hours of pre-service 
training, volunteers contacted the teachers to whom they were as-
signed and arranged to observe in their rooms. Observation was en-
couraged for the purpose of gaining information about the individual 
children, the teacher's teaching style, classroom management, rein-
forcement and motivational techniques, class schedule, etc. Also, 
the researcher felt a day of observation would help generate questions 
and concerns which could be expressed during the initial teacher/tutor 
interview (National School Volunteer Program, 1979). Volunteers and 
teachers were encouraged to contact each other after school hours 
via telephone or personal visits for the purpose of cultivating open 
and positive communication. 
Further, volunteers were encouraged to meet once monthly at 
their buildings to share ideas, concerns, and suggestions for improv-
ing their service to children. This investigator met several times 
with the volunteers at one of the schools. Visits to the other three 
buildings were made on a less frequent basis. 
A survey was conducted during the fourth month of the program. 
The results of the survey reported the amount of time tutors were 
spending with children, and the subjects in which they were provid-
ing tutoring. 
Questions concerning whether the teacher-provided instructions 
and assignments for working with children according to specific 
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objectives were asked. A copy of this survey is included in the Ap-
pendix of this study. In general, the volunteers were impressed with 
the teachers' planning and organization. Most felt that the teach-
ers' use of them in helping individual as well as small groups of 
children was effective and worthwhile. Although personal contact by 
the investigator with all participants was somewhat limited, it was 
generally felt that good communication was maintained with the help 
of the building administrators and building volunteer coordinators. 
The purpose of this chapter was to describe the method and pro-
cedures used in this study. Information concerning: (1) the popula-
tion, (2) sample, (3) research design, (4) instrumentation, 
(5) administration, scoring and processing of data, and (6) analysis 
of data, was given. A description of the 11 pilot 11 volunteer program 
currently under study in the Independent School District No. 30 con-
cluded the chapter. Presentation of the findings and an analysis of 
the data will be discussed in Chapter IV. 
CHAPTER IV 
ANALYSIS OF THE DATA 
Introduction 
The purpose of this chapter is to present the results of the 
statistical analysis for the major research question formulated in 
this study: Will achievement (reading and math), self-concept, and 
behavior scores of a group of primary children who have had direct and 
indirect contact with classroom volunteers be significantly different 
from the achievement, self-concept, and behavior scores of a similar 
group of primary pupils who had no contact with classroom volunteers? 
Specifically, this investigation studied the difference in the 
average change rates in achievement (reading and math) subtests 
scores, self-concept and behavior mean scores of 241 experimental 
and 76 control pupils in the primary grades. The initial sample in-
cluded 300 pupils in the experimental group and 102 in the control 
group. Posttest information was not available for 98 subjects (72 
experimentals and 26 controls). 
The School Volunteer Program, developed by this researcher, 
was the model used for recruiting, training, and assigning of volun-
teers to classrooms. A survey was conducted in February, 1981, in 
the Independent School District No. 30, to assess the professional 
staff 1s perceived need for and interest in an organized classroom 
volunteer program and to establish criteria for selecting the 
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schools to participate in this study. Subsequently, the selection 
of the experimental and control classrooms was based on three fac-
tors: (1) teacher/pupil ratio, (2) geographic location of the 
school, and (3) desire of the building administrator and teaching 
staff to take part in the study. 
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In order to complete the nonequivalent control group design, the 
SRA Achievement Test was administered in September of 1981, and again 
in April, 1982. The Piers-Harris Children's Self Concept Scale: How 
I Feel About Myself was administered during the week of September 21, 
1981, and April, 1982. The Behavior Rating Profile was completed by 
the classroom teachers during the first week in October, 1981, and 
again in April, 1982. 
Treatment for the experimental group included classroom volun-
teer tutorial services on a one-to-one and small-group basis. The 
volunteers received approximately 15 hours of pre-service training. 
One follow-up training session was held six weeks after volunteers 
began delivering services to pupils in the experimental classrooms. 
Statistical analyses were made using a one-way analysis of vari-
ance to determine the difference in the average change rates in 
achievement, self-concept, and behavior scores between the experi-
mental (E) and control (C) groups. The presentation of this data 
is summarized in tables accompanied by interpretive statements. To 
facilitate conciseness, one table will be used to show achievement 
results for all subtests relating to each separate grade. A sep-
arate table will be shown for the self-concept and behavior scales. 
Analysis of Data--First Grade Reading 
and Math Achievement 
The sample size, dependent variable name, degrees of freedom, 
sum of squares, mean square, F value, and the mean scores for the 
difference in the average change rates in achievement scores for 
first grade pupils are presented in Table III. There were 83 sub-
jects in the experimental group and 13 in the control group. 
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Visual Discrimination Subtest. The difference in the average 
change rate for the experimental group was 0.3313 and 0.4923 for the 
control group. The F value was 0.287 with 95 degrees of freedom. An 
F ratio of 5.32 or greater is significant at the .05 level. The dif-
ference in the average change rate between the experimental and con-
trol groups, for visual discrimination, was not significant. 
Auditory Discrimination Subtest. The difference in the average 
change rate for the experimental group was 0.6590 and 0.4923 for the 
control group. The F value was 0.060. The difference in the aver-
age change rate between the experimental and control group, for audi-
tory discrimination was not.significant at the .05 level of confidence. 
Letters Recognition Subtest. The difference in the average 
change rate for the experimental group was 1.3542 and 1.3769 for the 
control group. The F value was 0.005. The difference in the average 
change rate between the experimental and control groups, for letters 
recognition, was not significant at the .05 level of confidence. 
Listening Subtest. The difference in the average change rate 








ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN ACHIEVEMENT SCORES FOR 
FIRST GRADE PUPILS 
Source df SS MS 
Between Groups l 0.2913 0.2913 
Within Groups 94 95. 2471 l. 0133 
Total 95 95.5383 
Between Groups 1 0.3123 0.3124 
Within Groups 94 486.6840 5. 1775 
Total 95 486.9963 
Between Groups l 0.0058 0.0058 
Within Groups 94 117 .1489 1. 2463 
Total 95 117.1547 
Between Groups l 1. 5385 1. 5385 
Within Groups 94 199.3142 2.1204 
Total 95 200.8527 
Between Groups 1 0.1523 0.1523 
~~ith in Groups 94 75. 7005 0.8053 
Total 95 75.8528 












(E) 1. 3542 







The F value was 0.726. The difference in the average change rate 
between the experimental and control groups was not significant at 
the .05 level of confidence. 
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Math Concepts Subtest. The difference in the average change 
rate for the experimental group was 0.7241 and 0.6077 for the con-
trols. The F value was 0.726. The difference in the average change 
rate between the experimental and control groups was not signifi-
cant at the .05 level of confidence. 
Analysis of Data--First Grade Self-
Concept and Behavior 
The sample size, dependent variable name, degrees of freedom, 
sum of squares, mean square, F value, and mean scores for the differ-
ence in the average change rate for self-concept and behavior scores 
for first grade pupils are presented in Table IV. 
Self-Concept Scale. The F ratio for self-concept was 0.516. 
The difference in the average change rate between the experimental 
and control groups was not significant. 
Behavior Rating Scale. The F ratio for behavior was 0.484. 
The difference in the average change rate between the experimental 
and control groups was not significant. 
Analysis of Data--Second Grade Reading 
and Math Achievement 
The sample size, dependent variable name, degrees of freedom, 





ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN SELF-CONCEPT AND BEHAVIOR SCORES FOR 
FIRST GRADE PUPILS 
Source df SS MS 
Between Groups I 76.0121 7().0121 
Within Groups 94 l 3839.8464 147.2324 
Total 95 13915.8555 
Between Groups l 43.2254 43.2253 
Within Groups 94 8400.5204 89. 3672 
Total 95 8443.7422 











difference in the average change rate in achievement scores for 
second grade pupils are presented in Table V. There were 65 sub-
jects in the experimental group and 29 in the control group. 
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Auditory Discrimination Subtest. The difference in the average 
change rate for the experimental group was 1.3846 and 1.2828 for 
the control group. The F value was 0.103. The difference in the 
average change rate between the experimental and control groups 
was not significant at the .05 level of confidence. 
Letters Recognition Subtest. The difference in the average 
change rate for the experimental group was 1.0345 and 0.8034 for 
the control group. The F value was 0.652. The difference in the 
average change rate between the experimental and control groups was 
not significant. 
Listening Subtest. The difference in the average change rate 
for the experimental group was 0.7061 and 1.0207 for the control 
group. The F value was 0.907. The difference in the average change 
rate between the experimental and control groups was not significant. 
Vocabulary Subtest. The difference in the average change rate 
for the experimental group was 0.5092 and 0.48218 for the control 
group. The F value was 0.042. The difference in the average change 
rate between the experimental and control groups was not significant. 
Comprehension Sheet. The difference in the average change 
rates for the experimental group was 0.5616 and 0.5241 for the 










ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN ACHIEVEMENT SCORES FOR 
SECOND GRADE PUPILS 
Source df SS MS 
Between Groups 1 0.2081 0.2081 
Within Groups 92 185.4052 2.0153 
Total 93 185.6133 
Between Groups 1 1. 0787 l. 0787 
Within Groups 92 152.1776 1 . 6541 
Total 93 153.2562 
Between Groups l 1. 9839 l.9838 
Within Groups 92 201.2444 2.1874 
Total 93 203.2283 
Between Groups 1 o. 0140 0.0140 
Within Groups 92 30. 7756 0.3345 
Total 93 30.7896 
Between Groups l 0.0280 0.0280 
~Jithin Groups 92 99.8864 1. 0857 
Total 93 99.9144 
Between Groups 1 5.4301 5. 4301 
Within Groups 92 77. 7005 0.8446 
Total 93 83.1306 
Between Groups 1 3. 1796 3. 1796 
Within Groups 92 96.5559 l. 0495 
Total 93 99.7355 
*(E)=Experimental (N=i65), (C)=Control (N=29}; **p < .05. 
F Mean 
0. 103 (E)*l. 3846 
(C )*l. 2828 
0.652 (E) l.0354 
(C) 0.8034 
0.907 (E) 0. 7061 
(C) l. 0207 
0.042 (E) 0.5092 
(C) 0.4828 
0.026 (E) 0. 5615 
(C) 0.5241 
6.429** (E) 1.3169 
(C) 0. 7965 





average change rate between the experimental and control groups was 
not significant. 
Math Concepts Subtest. The difference in the average change 
rate for the experimental group was 1.3169 and 0.7965 for the con-
trol group. The F value was 6.429. The experimental group showed 
a significantly greater difference in the average change rate than 
the control group. The difference was significant at the .05 level 
of confidence. 
Math Computation Subtest. The difference in the average change 
rate for the experimental group was 0.9292 and 0.5310 for the con-
trol group. The F value was 3.030. The difference in the average 
change rate between the experimental and control groups was not 
significant at the .05 level of confidence. 
Analysis of Data--Second Grade Self-
Concept and Behavior 
The sample size, dependent variable name, degrees of freedom, 
sum of squares, mean square, F value, and mean scores for the differ-
ence in the average change rate for self-concept and behavior scores 
for second grade pupils are presented in Table VI. 
Self-Concept Scale. The F ratio for self-concept was 0.751. 
The difference in the average change rate between the experimental 
and control groups was not significant at the .05 level of confidence. 
Behavior Rating Profile. The F ratio for behavior was 3.405. 
The difference in the average change rate between the experimental 





ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN SELF-CONCEPT AND BEHAVIOR SCORES 
FOR SECOND GRADE PUPILS 
Source df SS MS 
Between Groups l 106. l 058 106.1058 
Within Groups 92 13004.9143 141. 3578 
Total 93 13111. 0195 
Between Groups 1 278.2802 278.2800 
Within Groups 92 7518.0759 81.7182 
Total 93 7796.3555 





(E )*l. 6308 





Analysis of Data--Third Grade Reading 
and Math Achievement 
The sample size, dependent variable name, degrees of freedom, 
sum of squares, mean square, F value, and the mean scores for the 
difference in the average change rate in achievement scores for 
third grade pupils are presented in Table VII. There were 93 sub-
jects in the experimental group and 34 in the control group. 
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Letters Recognition Subtest. The difference in the average 
change rate for the experimental group was 0.3946 and 0.8026 for 
the control group. The F value was 1.456. The difference in the 
average change rate between the experimental and control groups was 
not significant at the .05 level of confidence. 
Listening Subtest. The difference in the average change rate 
for the experimental group was 0.3419 and 0.8000 for the control 
group. The F value was 1.261. The difference in the average change 
rate between the experimental and control groups was not signifi-
cant at the .05 level of confidence. 
Vocabulary Subtest. The difference in the average change rate 
for the experimental group was 0.2150 and 1.3941 for the control 
group. The F value was 12.814. The control group showed a signif-
icantly greater difference in the average change rate for vocabu-
1 ary. The F ratio was significant at the .05 level of confidence. 
Comprehension Subtest. The difference in the average change 
rate for the experimental group was 0.0892 and 1.3706 for the con-









ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN ACHIEVEMENT SCORES FOR 
THIRD GRADE PUPILS 
Source df SS MS 
Between Groups l 4.5176 4. 5176 
Within Groups 125 387. 8185 3. 1025 
Total 126 392.3359 
Between Groups l 5.2241 5.2241 
~Ji thin Groups 125 517.6626 4. 1413 
Total 126 522.8867 
Between Groups l 34.6125 34.6125 
Within Groups 125 337.6535 2.7012 
Total 126 372.2659 
Between Groups l 40.8777 40.8777 
Within Groups 125 588.1555 4.7052 
Total 126 629.0332 
Between Groups l 34.6572 34.6572 
Within Groups 125 371. 3432 2.9707 
Total 126 406.0002 
Between Groups l 6. 2773 6.2773 
~Jith in Groups 125 278.8141 2.2305 
Total 126 285.0913 
*(E)=Experimental (N=93), (C)=Control (N=34); **p < .05. 
F Mean 
l. 456 (E)*0.3946 
(C)*0.8206 
l. 261 (E) 0.3419 
(C) 0.8000 
12.814** (E) 0.2150 
(C) l. 3941 
8.688** (E) 0.0892 
(C) l. 3706 
ll.666** (E) 0.9731 
(C) 2. 1529 
2.814 (E) 0.5538 




significantly greater difference in the average change rate for read-
ing comprehension. The F ratio was significant at the .05 level of 
confidence. 
Math Concepts Subtest. The difference in the average change 
rate for the experimental group was 0.9731 and 2. 1529 for the con-
trol group. The F value was 11.666. The control group showed a 
significantly greater difference in the average change rate for math 
concepts. The F ratio was significant at the .05 level of confidence. 
Math Computation Scores. The difference in the average change 
rate for the experimental group was 0.5538 and 1.0559 for the control 
group. The F value was 2.814. The difference in the average change 
rate between the experimental and control groups was not significant 
at the .05 level of confidence. 
Analysis of Data--Third Grade Self-
Conceot and Behavior 
The sample size, dependent variable name, degrees of freedom, 
sum of squares, mean square, F value, and mean scores for the differ-
ence in the average change rate for self-concept and behavior scores 
for third grade pupils are presented in Table VIII. 
Self-Concept Scale. The F ratio for self-concept was -2.097. 
The difference in the average change rate between the experimental 
and control group was not significant. 
Behavior Rating Profile. The F ratio for behavior was 0.888. 
The difference in the average change rate between the experimental 





ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN SELF-CONCEPT AND BEHAVIOR SCORES 
FOR THIRD GRADE PUPILS 
Source df. SS MS 
Between Groups l 264.5959 264.5957 
Within Groups 125 15769.6985 126.1576 
Total 126 16034.2930 
Between Groups l 99.1183 99. 1183 
Within Groups 125 13957.9832 ll l.6639 
Total 126 14057.0977 













This chapter presented the data collected in the study and uti-
lized tables to facilitate understanding of the material. Table III 
illustrated an analysis of the difference in the average change rate 
in achievement between first grade pupils in the experimental and 
control groups. There was no significant difference at the .05 level 
of confidence for any of the five subtests: (1) visual discrimina-
tion, (2) auditory discrimination, (3) letters recognition, (4) lis-
tening, and (5) math concepts. 
Table IV illustrated an analysis of the difference in the average 
change rate for self-concept behavior between first grade pupils in 
the experimental and control groups. There was no significant differ-
ence at the .05 level of confidence for either the self-concept in-
ventory or the pupil behavior rating profile. 
Table V illustrated an analysis of the difference in the average 
change rate in achievement between second grade pupils in the experi-
mental and control groups. The math subtest showed a significant F 
value at the .05 level of confidence. The results favored the experi-
mental group. The remaining subtest showed no significant difference 
in the average change rate between the experimental and control groups. 
Table VI illustrated an analysis of the difference in the average 
change rate in self-concept and behavior between second graders in the 
experimental and control groups. There was no significant difference 
in the average change rate between groups. 
Table VII illustrated an analysis of the difference in the aver-
age change rate in achievement between third grade pupils in the 
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experimental and control groups. The vocabulary subtest, comprehen-
sion subtest, and math concepts subtests showed a significant F value 
at the .05 level of confidence. The results here favored the control 
group. There was no significant difference in the average change 
rate between the experimental and control groups on the remaining 
three subtests: (1) letters, (2) listening, and (3) math computation. 
Table VIII illustrated an analysis of the difference in the aver-
age change rate for self-concept and behavior between experimental 
and control groups in the third grade. There was no significant dif-
ference for either the self-concept inventory or the behavior rating 
profile. 
Chapter V will present the summary and conclusions for this 
study. Recommendations will be included which the investigator hopes 
will stimulate further research in the use of classroom volunteers 
to enhance learning, self-concept, and positive behavior in school. 
CHAPTER V 
SUMMARY, FINDINGS, CONCLUSIONS, RECOMMENDATIONS 
Introduction 
A School Volunteer Program, developed and implemented by the 
researcher, provided the framework for conducting this study. In 
February of 1981, a survey was conducted to assess the profes-
sional staff's (in Independent School District No. 30) interest in 
and perceived need for an organized school volunteer program. Par-
ticipating schools were selected on the basis of: (1) teacher-
pupil ratio, (2) geographic location, and (3) the building 
administrator's and professional staff's desire to participate in 
the study. Subsequently, six elementary schools (four experimental 
and two control) were selected for participation in the study. 
Four primary classrooms were selected from each of the four 
experimental schools. Half-way through the study, two of these 
classrooms were dropped from the study because classroom aides had 
been hired. Three classrooms were selected from each of the control 
schools. Later, during the study, one class was dropped because 
the teacher misplaced or lost the posttest results on two of the 
instruments. 
The sample population included 402 pupils. A total of 300 
pupils were used in the experimental group and 102 pupils in the 
control group. Posttest scores were reported on all test measures 
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for 317 pupils. A total of 85 subjects were lost or dropped from the 
study due to factors beyond the researcher's control. 
The study used a nonequivalent control group design. Treatment 
for the experimental group included classroom volunteer tutorial 
services and a one-to-one and small-group basis. The volunteers re-
ceived approximately 15 hours of pre-service training and one follow-up 
training session approximately six weeks after they began delivering 
volunteer services to the experimental group. Tutoring was a major 
component of the volunteer program. All training in this area was 
provided by the researcher. Volunteers were given a structured format 
for providing tutoring services to pupils. 
Pupils were pretested in September and October of 1981. They 
were posttested in April of 1982. A one-way analysis of variance was 
used to calculate the results of the statistical data obtained in 
this investigation. 
Summary 
The purpose of the present study was to investigate the effects, 
if any, of classroom volunteers on reading and math achievement, self-
concept, and behavior among pupils in grades one, two, and three. 
The following question, delineates the major problem studied: Will 
achievement, self-concept, and behavior scores of a group of primary 
children who had contact with classroom volunteers be si~nificantly 
different from achievement, self-concept, and behavior scores of a 
similar group of primary children who had no contact with classroom 
volunteers? A total of nine specific questions were asked in rela-
tion to the major problem studied. 
Findings 
Research Question One: Will the difference in the average 
change rate, in achievement subtests scores, for first grade pupils 
be greater for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
There was no significant difference in the average change rate 
in achievement scores between the experimental and control groups 
for any of the five subtests: (1) visual discrimination, (2) audi-
tory discrimination, (3) letters recognition, (4) listening, and 
(5) math concepts. 
Research Question Two: Will the difference in the average 
change rate, in self-concept scores, for first grade pupils be 
greater for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
The difference in the average change rate.for self-concept scores 
between the experimental and control groups was not significant. 
Research Question ihree: Will the difference in the average 
· change rate, in behavior scores, for first grade pupils be greater 
for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
The difference in the average change rate for behavior scores be-
tween the experimental and control groups was not significant. 
Research Question Four: Will the difference in the average 
change rate, in achievement subtests scores, for second grade pu-
pils be greater for the experimental group than the control group? 
The statistical response to this question was affirmative for 
one subtest: Math concepts. The difference in the average change 
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rate between the experimental and control groups was significant 
at the .05 level of confidence. The change favored the experimental 
group. 
The difference in the average change rate, between groups, was 
not significant for any of the remaining achievement subtests: 
(l) auditory discrimination, (2) letters recognition, (3) listening, 
(4) vocabulary, (5) comprehension, and (6) math computation. 
Research Question Five: Will the difference in the average 
change rate, in self-concept scores, for second grade pupils be 
greater for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
The difference in the average change rate for self concept between 
the experimental and control groups was not significant. 
Research Question Six: Will the difference in the average 
change rate, in behavior scores, for second grade pupils be greater 
for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
The difference in the average change rate for behavior scores be-
tween the experimental and control groups was not significant. 
Research Question Seven: Will the difference in the average 
change rate, in achievement subtests scores, for third grade pupils 
be greater for the experimental group than the control group? 
The statistical response to this question was affirmative for 
three subtests: (1) vocabulary, (2) comprehension, and (3) math 
concepts. In each instance, the difference in the average change 
rate between the experimental and control groups was significant 
at the .05 level of confidence. In each instance, the change 
favored the control group. 
Research Question Eight: Will the difference in the average 
change rate, in self-concept scores, for third grade pupils be 
greater for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
The difference in the average change rate for self-concept between 
the experimental and control groups was not significant. 
Research Question Nine: Will the difference in the average 
change rate, in behavior scores, for third grade pupils be greater 
for the experimental group than the control group? 
The statistical response to this question was not affirmative. 
The difference in the average change rate for behavior between the 
experimental and control groups was not significant. 
Conclusions 
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Although a considerable amount of research has demonstrated the 
positive effect of volunteer programs on pupil achievement, self-
concept, and school behavior, the present study's findings have not 
enhanced statistical evidence in support of this position. This, 
however, does not negate this researcher's belief that trained volun-
teers working in classrooms are of vital importance to the quality 
of learning in our public schools. 
Some factors which may have contributed adversely to the lack 
of significant positive outcomes in this study are as follows: 
1. Control over positive significant differences may have 
been lessened because pupils receiving one-to-one and small-group 
volunteer tutoring services were not "identified" or "targeted" as 
being in need of special and remedial help. Each classroom teacher 
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assigned volunteers to students at their discretion. Many of the 
successful studies cited in the research literature focused on volun-
teer tutorial services as a means of increasing learning, self-
concept, and behavior for children who had been identified as 
experiencing limited success in school (Plantec et al., 1972; Math 
and Virgin, 1975). 
2. Pupils participating in this study were selected as a re-
sult of three extraneous factors: (1) teacher-pupil ratio, (2) geo-
graphic location of the school, and (3) the building administrator 1 s 
and professional staff's desire to participate in the study. Thus, 
subjects may not have been representative of the pupil population 
for which a volunteer intervention program might have produced the 
greatest significant gains (Ellson et al., 1968; Plantec et al., 
1972; Shaver and Nuhn, 1971; Logan, 1975; Shoeller, 1970, and Gaulke, 
1972). 
3. Another factor which may have negatively influenced the 
research findings in this study was the use of unmatched experimental 
and control groups. The control group represented less than a third 
of the total sample population. The fact that there were fewer 
samples in the control group may explain the results of the subtests 
(vocabulary, comprehension, and math concepts) in which the differ-
ence in the average change rate was significant in favor of the con-
trol group. 
4. The instrument used to measure and interpret achievement, 
for example, may have been inappropriate. For example, the experi-
mental and control groups were administered the same level test dur-
ing the pre and posttesting periods. The first grades took Level A, 
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form l, in the fall and Level A, form 2, in the spring. Second 
grade pupils took Level A, form l, in the fall and Level B, form 2, 
in the spring. Third grade pupils took Level C, form l, in the fall 
and Level C, form 2, in the spring. It appeared that this may have 
prevented those pupils who 11 topped out 11 or scored three or four 
grades (99 percentile) above level, on the pretest, from showing 
gains or maintaining the 99 percentile rank on the posttest. There-
fore, a second analysis was conducted to investigate this 
observation. 
A one-way analysis of variance was performed, using the 11 select 11 
procedure card (SPSS Manual, 1975) to eliminate the number of sub-
jects who scored 4.9 level or above on the pretest. The purpose here 
was to investigate the difference in the average change rates be-
tween pupils in the experimental and control groups who did not "top 
out" on the pretest. Only the achievement subtests which revealed a 
significant difference in the average change rates between the ex-
perimental and control groups were used in this analysis. Further, 
an analysis of the individual pre and posttest list scores was con-
ducted to determine the direction of the significant difference in 
the average change rates between the experimental and control groups. 
Again, only those subtests which revealed a significant difference 
were used in the analysis~ The subtests are as follows: 
Second Grade Pupils: Math Concepts Subtest 
Third Grade Pupils: Vocabulary Subtest 
Comprehension Subtest 
Math Concepts Subtest 
Secondary Analysis of Data--Second 
Grade Achievement 
The sample size, dependent variable name, degrees of freedom, 
sum of squares, mean square, F value, and the mean scores for the 
difference in the average change rate in math concepts scores for 
second grade pupils are presented in Table IX. There were 65 sub-
jects in the experimental group and 13 in the control group. 
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Math Concepts Subtest. The difference in the average change 
rate for the experimental group was 1.3169 and 0.7965 for the control 
group. The F value was 6.429. The experimental group showed a sig-
nificantly greater difference in the average change rate than the 
control group. The difference was significant at the .05 level of 
confidence. 
Secondary Analysis of Data--Second 
Grade Math Concepts List Scores 
The direction of the difference in the average change rate for 
math concepts between the experimental and control groups are pre-
sented in Table X. The difference in the average change rate is 
expressed in percentages and is defined as a positive change, no 
change, and as a negative change. 
Math Concepts List Scores. The direction of the difference in 
the average change rate for the second grade experimental group in 
math concepts showed a positive change rate of 86%, a no-change rate 




ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN ACHIEVEMENT FOR SECOND 
GRADE PUPILS 
Source df SS MS F 
Between Groups l 5. 4301 5. 4301 6.429 
Within Groups 92 77. 7005 0.8446 
Total 93 83. 1306 









ANALYSIS OF LIST SCORES: DIRECTION OF THE 
DIFFERENCE IN THE AVERAGE CHANGE RATE 
FOR SECOND GRADE MATH CONCEPTS 
Ex~erimental 
Direction % of Change Direction 
Control 
Positive Change Rate 86 Positive Change Rate 
No Change Rate 9 No Change Rate 
Negative Change Rate 5 Negative Change Rate 






positive change rate was 65%; the no-change rate was 21%, and the 
negative change rate was 14%. 
Secondary Analysis of Data--Third 
Grade Achievement 
The sample size, dependent variable name, degrees of freedom, 
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sum of squares, mean square, F value, and the mean scores for the dif-
ference in the average change rate in achievement for third grade 
pupils are presented in Table XI. The number of subjects in the 
experimental and control groups for each subtest are explained with 
corresponding symbols at the bottom of the table. For vocabulary, 
there were 72 subjects in the experimental group and 32 subjects in 
the control group. For comprehension, there were 80 subjects in 
the experimental group and 32 in the control group. For math con-
cepts, there were 78 subjects in the experimental group and 33 in 
the control group. 
Vocabulary Subtest. The difference in the average change rate 
for the experimental group was 0.6736 and 1.5094. The F value was 
8.872. The F value was significant at the .05 level of confidence 
in favor of the control group. 
Comprehension Subtest. The difference in the average change 
rate for the experimental group was 0.5475 and 1.4562 for the con-
trol group. The F value was 5.453. The F value was significant 
at the .05 level of confidence in favor of the control group. 
Math Concepts Subtest. The difference in the average change 
rate for the experimental group was 1.0923 and 2.1879 for the control 
TABLE XI 
ANALYSIS OF VARIANCE: DIFFERENCE IN AVERAGE CHANGE 
RATE IN ACHIEVEMENT FOR THIRD GRADE PUPILS 
Variable Source df SS MS F 
Vocabulary* Between Groups 1 15.4745 15.4745 8.872 
Within Groups 102 177. 9063 1.7442 
Total 103 193. 3808 
Comprehension** Between Groups l 18.8760 18.8760 5.453 
Within Groups 110 380.7760 3.4616 
Total 111 399.6519 
Math Concepts*** Between Groups l 27.8335 27.8335 8.540 
Within Groups 109 355.2476 3.2592 
Total 110 383.0808 
*Vocabulary (E)=Experimental (N=72) 
(C)=Control (N=32) 
**Comprehension (E)=Experimental (N=80) 
(C)=Control (N=32) 











group. The F value was 8.540. The F value was significant at the 
.05 level of confidence in favor of the control group. 
Secondary Analysis of Data--Third 
Grade List Scores 
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The direction of the difference in the average change rate for 
vocabulary, comprehension, and math concepts between the third grade 
experimental and control groups are presented in Table XII. The 
difference in the average change rate is expressed in percentage 
and is defined as a positive change, no change, and a negative change. 
Vocabulary List Scores. The direction of the difference in the 
average change rate for the third grade experimental group in vocab-
ulary showed a positive change rate of 60%; a no change rate of 
17%, and a negative change rate of 23%. For the control group, the 
positive change rate was 85%, the no-change rate was 3%, and the 
negative change rate 1t1as 12%. 
Comprehension List Scores. The direction of the difference in 
the average change rate for the third grade experimental group in 
comprehension showed a positive change rate of 65%, a no change rate 
of 15%, and a negative change rate of 20%. The control group showed 
a positive change rate of 70%, a no change rate of 12%, and a nega-
tive change rate of 18%. 
Math Concepts List Scores. The direction of the difference in 
the average change rate for the third grade experimental group in 
math concepts showed a positive change rate of 88%, a no change rate 






ANALYSIS OF LIST SCORES: DIRECTION OF THE DIFFERENCE 
IN THE AVERAGE CHANGE RATE FOR THIRD GRADE 
VOCABULARY, COMPREHENSION, AND 
MATH CONCEPTS 
Ex~erimental Control 
Direction % of Change Direction 
Positive Change 60 Positive Change 
No Change 17 No Change 
Negative Change 23 Negative Change 
Positive Change 65 Positive Change 
No Change 15 No Change 
Negative Change 20 Negative Change 
Positive Change 88 Positive Change 
No Change 6 No Change 
Negative Change 6 Negative Change 
Note: Experimental (N=93); Control (N=34). 












positive change rate of 97%; a no change rate of 0%, and a negative 
change rate of 3%. 
The results of the secondary analysis yielded no significant 
change in the difference or in the direction of the average change 
rate between pupils in the experimental and control groups who did 
not "top out 11 on the achievement pretest for: (1) second grade: 
math concepts, and (2) third grade: vocabulary, comprehension, and 
math concepts. 
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5. The Independent School District No. 30 model provided train-
ing in several services to the volunteers. Although the training 
for this study focused on tutoring and listening skills, it is prob-
able that time spent on individual and small group tutoring may have 
varied from one experimental classroom to the other. 
6. Another factor which may have hindered the positive results 
of the present study related to monitoring the work of the classroom 
volunteers. Although volunteers were trained in the use of a 11 struc-
tured11 format for tutoring, there was no systematic way of determin-
ing whether the format was being provided by the participating 
classroom teachers and followed by the classroom volunteers. The 
literature review cited several studies which support the use of 
structured volunteer tutoring programs (Rosenshine and Furst, 1969). 
7. Several different volunteers were assigned to each of the 
participating classrooms in the study. Although all volunteers re-
ceived the same training for tutoring and listening skills, differ-
ences in volunteer personalities and resultant inconsistencies in 
human interactions probably contributed to the negative and incon-
clusive findings in the study. 
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8. Although the school volunteer program model, developed by 
the researcher, provided for on-going training of volunteers, the 
implementation of a math program and an instructional skills program 
in Independent School District No. 30 created few opportunities for 
participating volunteer classroom teachers, administrators, and this 
investigator to meet or plan workshops for volunteers. 
The present study provides a strong impetus for several future 
research topics. The following recommendations are made in an effort 
to stimulate the realistic and vigorous pursuit of some of these 
topics. 
Recommendations 
1. Future studies of this nature should employ random selec-
tion procedures to strengthen the research design. 
2. Future research efforts to determine the effects of class-
room volunteers on achievement, self-concept, and behavior should 
take care to assign volunteers to pupils who are experiencing limited 
success in school, academically and socially. 
3. Perhaps efforts to determine the effects of volunteers on 
academic achievement should focus on the use of criterion-referenced 
tests as a method of measuring pupil gains as opposed to standardized 
achievement tests. 
4. When considering the effects of tutoring on pupil achieve-
ment, future research efforts should attempt to minimize shifting 
assignments for volunteers. 
5. Studies should be conducted to explore the effects of tutor-
ing on children with regard to time and intensity of instruction. 
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6. Continuous research should be done on the use of volunteers 
as tutors with emphasis on on-going training. 
7. Future studies using standardized achievement tests to 
document the effects of volunteer tutors on pupils might consider 
the use of ability tests. This will enhance the setting of realis-
tic goals in terms of pupil gains. 
8. Parallel studies should be conducted to compare the differ-
ences, if any, in the average change rate in achievement among below 
average, average, and above average learners. 
9. Finally, the findings and conclusions in this study are in-
clusive with regard to the effects of volunteers on achievement, 
self-concept, and behavior among pupils in the primary grades in 
particular. This is especially true when consideration of the model 
or design for a school volunteer program is discussed. This study 
did not focus on the effects of developing and implementing a volun-
teer program and no attempt will be made here to explore new ground. 
However, the reader is encouraged to examine the components of the 
volunteer program model designed for this study (see Appendix). 
If followed carefully, future efforts by school districts and school 
personnel to implement a volunteer program may prove to be an excit-
ing and creative experience. 
It is apparent that educators are not discouraged despite the 
difficulties found in gaining statistical proof of the value of 
volunteers in helping to expand and enrich educational opportunities 
for youth. However, one can only hope that, through continuous ef-
forts, the trend towards making fuller and wiser use of all human 
potential and resources will increase. 
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The following re 1 ated recommendations are offered as a cha 11 enge 
to future social scientists interested in pursuing the topics rela-
ting to the use of volunteers in schools: 
Other Related Recommendations 
l. Longitudinal studies should be conducted to explore the ef-
fects of tutoring on achievement. 
2. Studies to investigate the relationship of the educational 
background, sex, and age of volunteers to dependability and responsi-
bility of volunteers in the classroom should be attempted. 
3. Studies to investigate the attitudes of the community with 
regard to involvement in schools should be attempted. 
4. Studies to determine the attitudes of teachers towards vol-
unteers with regard to tutoring should be attempted. 
5. Future research might measure the effects of volunteers on 
self-concept and school behavior based on teacher made or school 
developed instruments. 
6. Future research should consider the financial savings to a 
school district with regard to the use of community human resources. 
7. Future studies might investigate the attitudes of community 
businesses and industries with regard to participating in school 
volunteer programs. 
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INTRODUCTION 
Dear Volunteer Coordinator: 
Thank you for accepting the assignment of Building Coordinator at your 
school this year for the Bartlesville School Volunteer Program. 
Your volunteer service is extremely important to the success of our 
efforts to positively involve the community in our schools. 
You have been selected to lead this project in your school because of 
your creative talents and sincere concern for the future of kids, 
A major goal of the Bartlesville School Volunteer Program (other goals 
are listed in detail later in this handbook) is to a1111iat school personnel 
i.11 providing exte.nded direct educational services to children. The~ore, 
as Buildi.ng Coordinator, your skills are vit&l to the effective delivery 
of classroom volunteer services, 
Because we wa.nt you to be aware of the many ezciting and creative 
challe.nges accompanying your volunteer involvement, we offer the in-
formation which follows with the hope that your .services will be enjoyable 
a.nd self-fulfilling. 
We welcome the additio.11 of your er eative ideas and suggestions to this 
ha.ndbook. The future of our childre.11 depends on our cooperative in-




1981-1982 School Year 
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BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
GOALS 
Volunteers in education is a rapidly expanding dimension in the business 
of schooling. However, the goals and objectives of one of the oldest 
traditions of American life have remained virtually unchanged. 
We have already mentioned that a major goal of the Bartlesville School 
Volunteer Program is to assist school personnel in providing direct 
educational services to children. That is, to provide needed services 
to individual children to supplement and extend the work of the classroom 
teacher. 
Other Goals Include: 
* Cultivating a spirit of cooperativeness and shared 
responsibility between the school and community 
with regard to public education 
* Enriching the experiences of children beyond what 
is available in school - thus, enhancing pupil 
maturation for learning as well as self-image 
* Relieving the professional staff of non-teaching 
duties 
* Developing an awareness of the good that is being 
accomplished in schools and the professionalism 
of the classroom teacher 
* Creating an awareness of school problems among 
citizens 
* Stimulating a broader supportive base for public 
education via awareness and personal involvement 
These goals are interrelated and highly attainable through commitment 
and dedication of school volunteers and school personnel working 
together cooperatively. 
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A CODE OF ETHICS FOR BARTLESVILLE SCHOOL VOLUNTEERS 
As a school volunteer, I Wlderstand that the effectiveness of the Bartlesville 
School Volunteer Program will .depend on my Wldersta.nding of the role I play in 
providing services to the school. I also understand that my involvement is for 
the benefit of children and that I will strive to cooperatively: 
* Respect school policies. 
* Give students appropriate encouragement. 
* Remember that discipline is the teacher's responsibility. 
* Follow education's Code of Ethics. That is, I will respect the 
confidentiality of matters concerning parent relationships with the 
school. I will also withhold all criticism of the professional staff, 
pupils or the school's volunteer program outside the school. Instead, 
I will discuss my concerns with .the building volunteer coordinator or 
the appropriate professional staff member. I will encourage other 
parents or community volunteers to do so, too. 
* Avoid evaluating students. 
* Get to know the children with whom I will be working as soon as possible. 
* Give deserved praise willingly and genuinely. 
* Provide motivation through individual attention. 
* Be consistent and objective. 
* Be accepting of all children. 
* Be honest with children. 
* Respect the privacy of all children. 
* Be a good listener. 
* Share ideas willingly with the teacher. 
* Be thoroughly prepared. 
* Maintain a sense of hum.or. 
* Remain £!!m_ when a problem arises in the classroom or anyplace in 
the school. 
* Get the most out of my volunteer services to the school. 
* Maintain a positive attitude. 




B.ARTLESVILLE SCHOOL VOLUNTEER PROGR.AM 
MODEL 
I BSVP I 
I 
Task Force Volunteer 







The organizational design of the Bartlesville School Volunteer 
Program suggests essentially three things. 




to allow for creativity and new ideas 
to allow for on-going improvement b&sed on 
a. feedback loop system of communication 
to insure continuous success and Longevity 




COMPONENTS OF THE BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
Volunteer Program Coordinator IDistcict-Levell: In general, the program 
coordinator's responsibilities will include liaison, administrative and 
supervisory duties. 
1. Oversee District needs asses•ment. 
Z. Coordinate recruitment and aasignment of volunteers to schools 
requesting them. This includes the recruitment and training of 
building coordinators. 
3. Arrange orientation and pre-service training sessions, as well as 
be available for "on-the-job" training and supervision when needed. 
4. Serve as advisors for the Bartlesville School Volunteer Program 
Task Force. 
5. Coordinate evaluation of District volunteer program. 
6. Submit annual reports (or as requested) to the administration. 
7. Coordinate volunteer recognition and appreciation activities. 
8. Coordinate and maintain accurate records concerning the District 
volunteer program. 
* number of active volunteers 
* number of volunteer hours earned 
* cost analysis reports 
Task Force: (Building Level Coordinators) 
The Bartlesville School Volunteer Program Task Force will consist of 
volunteers representing each of the participating schools. These persons 
shall serve and be recognized as the building coordinator for their 
respective school for at least one complete school year. 
In general, the responsibilities of the building coordinator will be the sa.Ine 




The specific duties of the building coordinator for this school year are 
explained in detail in the next section of this handbook. 
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Recruitment of Volunteers 
Recruitment will utilize two communicative approaches to recruit school 
volunteers. 
1. .Awareness 
Via the uae of newspaper ads, flyers posted in local 
businesses, radio and/or cable T. V. announcements, 
talks to social groups &Lld billboard adverti1einents. 
The purpose for this approach will be to create an 
awareness of the !leed for school volunteers, 
z. Direct mailing to parents and other community resource 
persons. This will illclude notes, ha!ldbills, and letters 
mailed directly to parents of children in the participating 
schools as well as citizens of the general public. The 
purpose for this approach will be to encourage, through 




Participating staff will receive one full-day of in-service during the 
summer vacation period. It will be designed to help teachers learn 
to work with and utilize the unique talents of classroom volunteers 
effectively. 
Classroom Volunteers will be involved in fifteen hours of pre-service 
training. Each session will be scheduled to run for 5-hours. It should 
be mentioned that each volunteer recruit will complete an application to 
be reviewed and screened by the volunteer prograin coordinator. The 
screening criteria will be centered around health, skills and the volunteer's 
expressed personal attitude about kids. 
1. The first in-service session will be a general orientation. 
The volunteer program coordinator or the building co-
ordinator may be responsible for this session to be 
conducted in cooperation with the administrator and staff. 
The purpose will be to: 
a. Share the goals and objectives 
of the volunteer program 
b. Acquaint volunteers with the needs 
of the participating schools 
c. Discuss the role of the volunteers 
in the schools 
d. Share general procedural and 
operational information 
e. Respond to questions from. volunteers 
2.. The second in-service session will consist of specific in-
formation: 
a. Classroom assignment and hours. 
Every effort will be made to offer 
the volunteers a choice (first come) 
of school and classroom 
b. The classroom environment 
c. Use of materials 
102 
d. Teaching techniques generally used 
e. Characteristics of specific children: 







8. Learning Disabled 
Participating classroom teachers will be encouraged to attend 
and provide professional input into this training session. in 
particular. 
3. The third in-service session will consist of special training 
for the school volunteer in particular service areas: For 
example, this year's session will be centered a.round the 
following areas: 
a. Teacher assistant (to include use of 




d. Reading Mana.gement 
e. .Arts and Crafts 
f. Clas sroorn Enrichment 
Each volunteer will receive training in the above. Again, 
participating classroom teachers will provide professional 
input during the session. Volunteers who have experience 
in particular areas will be encouraged to conduct these 
sessions. 
Approximately five weeks after the volunteers are placed in the classroozns, 
a follow-up in-service session will be arranged to a.llow volunteers opportunities 
to: 
a. gain more specific information concerning 
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various learning styles of children 
b. learn about various materials used in 
the classroom 
c. learn various techniques for discovering 
and encouraging children's interest 
d. share experiences, ask questions and make 
recommendations for improving the volunteer 
program 
Follow-up seasiona will be arranged on a monthly basis or as needed. These 
seseions will be held at each building with participating staff and volunteers. 
DELIVERY OF SER VICES 
The Building Coordinator plays a key role in the prompt delivery of services to 
children and teachers. The efficient assignment of volunteers to classrooms 
as well as providing substitute volunteers when needed is essential and, in fact, 
can determine the effectiveness of the entire school volunteer program. 
Volunteers who are happy with their assignment will provide high quality service 
to the school, keep their conunitment to the volunteer program and encourage 
other community resource persons to invest in the future by getting involved in 
the education of our children. They will also be more supportive of the schools 
in general. 
Likewise, teachers who are happy with the volunteer assigned to their classroom 
will be more receptive to sharing the responsibility of educating children with 
outside resource persons. 
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Finally, teachers are more likely to be positively convinced of the community's genuine 
concern for the many problem• confronting education today. 
Evaluation 
Evaluation will be continuous. The SR.A Achievement Test a.ad a. pupil seli-
image inventory will be administered at the beginning and at the conclusion 
of the 1981-1982 school year. In addition, each monthly session will provide 
opportunities for feedback from staff and volunteers. 
Participating children, teaching staff, administrators and volunteers will be 
asked to complete simple questionnaires at the beginning, during and again 
at the conclusion of the study. 
Reports which re.fleet attendance, classroom discipline referrals, volunteer 
hours served, will be completed and submitted to the Volunteer Program 
Coordinator's Office's Office on the la.st day of each month during the school 
year. 
BUILDING COORDINATOR RESPONSIBILITIES 
Perhaps the most significant determiner of a successful school volunteer 
program is the reliability and dedication of the Volunteer Building Co-
ordinator. 
First of all, it should be understood that a volunteer program requires the 
same intelligent management as does any other program, and essentially, 
the building coordinator will serve as a manager, supervisor, and liaison 
person. 
Because of your commitment to serve as building coordinator, this year, 
the principal and staff at your school can be confident of an efficiently run 
volunteer program. This is not to say that mistakes will not be made. 
However, you can be assured that emphasis will not be placed on the 
"·mistakes" but rather the successes and results of this whole new effort 
behind organized comm.unity volunteer ism in the Bartlesville Public Schools. 
Below is a list of specific responsibilities you will encounter in some 
measure at your school. You should remember that everything should be 
done in cooperation with the principal and professional staff at your school. 
Responsibilities 
1. Serve on the Bartlesville School Volunteer Program 
Task Force as the person representing your school. 
2. Assess the needs of the school you are representing. 
3. Help coordinate the recruitment of school volunteers 
for your school. 
4. Assist and/or provide orientation to school staff 
concerning the utilization of school volunteers. 
5. Coordinate, assist and/or provide in-service training 
to in-coming volunteers. 
6. Coordinate on-going training for active volunteers. 
7. Coordinate and maintain accurate records concerning 
the volunteer program. 
a. number of active volunteers 
b. number of volunteer hours earned 
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c. dollars saved the District by the 
volunteer program 
8. Coordinate volwiteer recognition or appreciation efforts 
a. spotlight articles in newspaper, radio 
b. teas 
c. individual school activities 
d. badges, bumper stickers, flyers 
e. certificates of recognition for hours served 
f. yearly banquet or a.1U1.ual school volunteer day 
g. coordinate and assist in the gathering of data 
(via research studies*) to justify the impact of 
a. volunteer program in elementary classrooms 




Recruitment of volunteers is a.n Oll-goillg process. However, we will 
concentrate on a full-scale recruitrnent program during the months of 
July-August and Ja.Jluary (if necessary). Here are a few suggestions 
you might follow for your building, 
1. Since parents are a school's most accessible source of volunteers, 
we will try to reach them through flyers sent home, PTA and 
Advisory Committee Meetings, signs posted in the office and 
around the school, and having recruitment speeches at Back-To-
School night and special school events. 
2. Suggest to your pr incipa.l that any notice going to parents in-
clude some sort of "pitch" for Volunteers. 
3. Capture parent's attention while they are picking their children 
up at school at the end of the school day. Use signs, posters or 
&ll!louncements at the main pick-up point or ha.ve school volunteers 
distribute flyers. (You know they are potential volunteers, since 
they are at home during the day, if they a.re picking up their 
children.) 
4. Remember, this is a community involvement program so 
attracting non-parents to our program is very important. Every-
one ha.s a sound investment in the future via children. Work with 
the School Volunteer Coordinator in advertising your school's 
needs in the local newspaper and radio stations. Resource 
ma.terials, brochures, flyers, bum.per stickers and posters will be 
available for your use in the school volunteer office. 
5. The most effective recruitment is done by teachers who have used 
volunteers and by dedicated volunteers themselves. The enthusiasm 
of a dedicated volunteer is the best recruitment tool available. 
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PRE-PL.ANNING 
Have a conference with the Principal or Sta.ff Volunteer Coordinator. 
Together you will decide what type volunteer program is needed in your 
school. Volunteer schedules, services, materials needed (forms, badges, 
applications, etc,}, are all matters which should be worked through during 
this session. Other items which a.re equally &II important include: 
l, Setting goals and objectives for the building level 
program 
Z. Establishing your day a.nd time at school for co-
ordination of the program · 
3, Planning to devote at least two hours per week to this 
job so as to provide continuity and stability to the 
School Volunteer Program i.n your building 
ORIENTATION 
This is a time when volunteers are able to find out more about the 
School Volunteer Program, get to know ea.ch other, ask questions 
and clarify their role. Orientations will be scheduled regularly during 
the school year. 
At this time the following will be discu1111ed: 
1. Goals of total school volunteer program 
Z. Code of Ethics 
3. Location and purpose of volunteers' bulletin board 
4. Signing in 
5, Absences 
6. Identification Badge 
7. Working in child's classroom 
8. Location of materials 
9, Use of Teachers' Lounge 
10. Smoking 
11. Use of telephone 
lZ. St&¥ing for lunch 
13. Parking 
During the first meeting, volunteers will complete registration forms in 
duplicate. Keep one for your file and send the other to the School Volunteer 
Office at Lincoi.n Elementary School. 
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GUIDE FOR SCHOOL VOLUNTEERS 
I. OBSERVE: 
A. General classroom environment 
1. seating arrangement 
Z. movement patterns 
3. teacher's expectation of pupil behavior 
a. amount of freedom given to children 
b. classroom management 
(getting mater ia.ls ready, sharpening pencils, 
distribution of ·materials, etc. ) 
c. schedule of classroom. activities 
(recess, lwich, mu8ic, physical education, 
special classes, etc.) 
B. Use of Materials 
I. location 
Z. purpose 
3. special terms or vocabulary related to specific m.ateria.ls 
(Sullivan Reading, Try Kit, Cuisenaire Rods, etc.) 
4. record keeping procedures 
C. Teaching Techniques 
l. instructional approaches 
Z. motivation techniques 
3. rewa.rd-punishme.o.t system 
D. Characteristics of Specific Children 
I. Which children are shy, quiet? 
Z. Who are the aggressive children? 
3, Which children appear insecure, passive, disinterested? 
ll. SUGGESTIONS 
A. Keep small notebook on observation concerning specific 
children 
B. Volunteer might inform the teacher of areas of special 
strengths volunteer might have to assist in meeting the needs 
of specific children 
Ill. GENERAL INFORMATION 
A. Upon arrival the teacher will introduce you to the class. 
B. You will receive a schedule of activities for the classroom. 
C. Show the teacher and students you are happy to be there: 
smile, make a friendly remark, etc. 
D. Remind the teacher that your first day will be spent 
observing the class, ro~tine, etc. 
E. Remember: Disciplioe is the responsibility of the teacher. 
F. After the observation phase the teacher will designate in 
writing the tasks to be performed by the volunteer. 




Try to get to know something about the personalities of both the volunteers 
and the teachers so that placement ca.a. be mutu&lly satisfying. 
In most cases, placement will be made before school starts (July-August). 
However, in the eve.o.t of volunteer attrition, every effort should be made to 
place volu.o.teers as quickly as possible as well as offer choices of assign-
ment when feasible. 
Methods: 
1. Coordinator sorts registration form• or recruitment forms 
according to job desired - match job with teacher requests 
and time available. 
Z. Volu.o.teers are allowed to select their own assigmnent by 
looking at a wall chart or master list with type of help needed, 
days, and times a.o.d s igni.o.g up in the category of their choice. 
3. Teachers use a wall chart or master list of volunteers divided 
into jobs desired and time available and have teachers sign to 
indicate their choice. (For 1981-198? school year, teachers 
will select from the six services which are included in the study.) 
4. The volunteer and the teacher should be notified of the assignment 
and starting date either by telephone or written form. It would be 
helpful for the volunteer to arrange to meet with the teacher when 
the students a.re not there. Perhaps this could be done during pre-
school week. This will allow each party to get better acquainted as 
well as ask each other questions pertinent to the volunteer program. 
5. Prepare in duplicate a master list of all the assignments including 
volunteer's name, address, phone number, schedule of work and 
area of work. Send one copy_to the School Volunteer Office and one 
copy to the Principal' s Office. 
6. Identification Badges will be made in the School Volunteer Office 
and sent to the school office. 
7. Honor a volunteer's choice of professionals. If she/he enjoys the 




Every effort should be made to stress the importance of volunteer 
contributions. For example: 
l. Work to develop a warm and friendly relationship with 
every volwiteer in your school. 
Z. Encourage students and faculty to send notes of 
appreciation. This should be initiated through the 
buildi.11g principal. 
3. Arr&.11ge for &.11 appreciation coffee, tea, brunch, or a 
special school program to recognize volunteers any time 
during the year. 
4. Participate in the City-wide School Volunteer Recognition 
Program in May. At this time, awards will be made for 
100, ZSO, 500, 1000 hours of service as a school volunteer. 
Also, the School Volunteer of the Year Award will be made 
at the City-wide School Volunteer Recognition Program. 
Criteria in the selection of the recipient of the award will 
be the contributions made, the number o! hours served, 
and adherence to the Volunteer's Code of Ethics. Nominations 
should be made by the professional sta!! o! the school. 
S. Arrange radio interviews and newspaper feature articles about 
the volunteers who serve in your school. 
6. Send newsletters home to parents. This will not only provide 
special recognition opportunities but will also serve as an 
excellent recruiting device. 




Mainta.ining the Program.: Included here are basic maintenance jobs which 
will help insure the success of our volunteer program. 
1. Review attendance sheets monthly. Total the number of hours 
donated in service each month. Volunteer hours this year will 
include your hours as building coor diaator and hours volunteers 
spend in the classroom. --Monthly sign-in sheets should be sent 
to the Program Coordinator. 
Z. U a volunteer drops out, ma.ke a note of the reason (taken a 
jab, etc. ). 
3, Telephone a volunteer if she/he is not coming in as often as 
planned to find out lf there is a problem with placement. 
4. Try to stop by to observe your volunteer in action. U you think 
you have a good story for publication in the school newsletter, 
contact the School Volunteer Office, Llttl:oln Element&r y School, 
or call Ken Dolezal at the Education Service Center to make 
arrangements for photographs and an interview. 
5. Use all resources (school newsletters, Principal' a bulletins, 
public a.ddre1111 announcements} to keep the school informed about 
the progress of the School Volunteer Program. 
6, Keep me informed of any problem.a you need help with. 
7. Introduce school volunteers at school functions to stress the 
importance on their service to the school. 
8. Have a School Volunteer Table at school functions. 
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SOME SUGGESTIONS FOR HANDLING PROBLEMS 
As with a.nythi.ng, you will probably encounter some problems within your 
volunteer program. The most important things to re·member are: 
1. Do something immediately when you fir st become 
aware there is a problem - don't let it become a 
big problem! 
2. You are not alone, check with your principal and then 
the School Volunteer Coordinator for help in solving the 
problem.. 
Some problems areas: 
1. Volunteers trying to overstep their boundary 
?. Volunteers not coming at assigned time 
3, Teachers not having clearly defined duties for 
volunteers 
4. Volunteers viola.ting the Code of Ethics 
Communication is the key to problem solving. 
Talk a.bout the problem in a non-threatening manner. Attack the situation, 
not the person. Keep in mind the reason for having a.n effective volunteer 
program -- THE STUDENTS. 
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APPLICATION FOR VOLUNTEER SERVICE 
Mail to: Elaine C. Mosley, Bartlesville School Volunteers 
P. O. Box 1357 - Bartlesville, OK 74005 
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Name (Miss, Mrs., Ms., Mr.) __________________ Telephone------
Address -------------City--------------- Zip ------
Education: ___ High School ---- College 
____ Degree 
Children Attending Public Schools: Yes No School(s) ____________ __ 
Teaching Experience: Yes __ No_ Foreign Language: ______ Speak __ Write __ 
Special Training=-----------------------------------
Health (Any Physical Limitations?) ---------------------------
Recent Chest X-Ray: Yes __ No __ Results: ___ Would you bewillingtogetone? ___ _ 
Transportation: Yes No 
YOUR VOLUr-fTEER EXPERIENCE 
Type of Service: ------------------------How Long? _____ _ 
, -ganization or lodividual: --------------------------------
Interests, Hobbies, Etc.,:--------------------------------
SERVICE PREFERENCE 
Please check your preference. Check as many areas as you wish. 
1. Choice of Assigmnent: Elementary School - Grades 1 _ z_ 3 
Z. School: Ranch Heights ___ Lincoln Hoover Jane Phillips -----
3. Types of Work Preferred: Reading & Math Management ___ Storytelling __ _ 
Individual Tutor ___ Small Group Tutor ___ Teacher Assistant __ Arts & Crafts 
Classroom Et:1r ichment ----
4. How Often Will You Serve: Once a Week Twice a Week 







Signature of Volunteer 
Daily_ Other ----
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I. D. No. 
BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
APPLICANT INTER VIEW 
I. IDENTIFICATION: 
Name-------------------- Date of Interview-------
Last First 
Telephone Address ____________________ Nutnbers 
Street City Zip Home Business 











Age: Under 18 























Do they attend school? ----
Where? --------------------
Do you have grandchildren? __ _ If yes, how tnao.y? ----




















Why do you want to be a school volunteer? (Personal goals)-----------
IV. TRAINING: 








Individual/.Small Group Tutoring 
4 
BSVP Orientation: Yes No 
1 2 
V. PLACEMENT PREFERENCE: 
1. Reading 
z. Math 
3. Teacher .Assistant 
4. Individual/Small Group 
Tutoring 
s. Arts & Crafts 
6. Storytelling 























Is there anything which might rr..ake it difficult for you to follow this schedule 
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regularly? If so, what?.__ ________________________ _ 
Vll. EMERGENCY INFORMATION: 
Family Physician __________________ Telephone No. ___ _ 
Person to notify in case of emergency (name, relative & telephone number)----
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VIII. INTER VIEW R.A TINC & PL.A CEMENT & RECOMMENDATIONS 
N/0 Excellent ~ Averase .1:!k ~ 
Ability to listen 0 2 3 4 5 
.Ability to commwiicate 0 2 3 4 5 
Appearance 0 1 2 3 4 5 
Expressed attitude 0 2 3 4 5 
towards children 
Flexibility in. placement 0 1 2 3 4 5 
Expressed attitude towards 0 I 2 3 4 5 
schools I teachers 
IX. OVER.ALL R.A TINC: 
1. Highly Acceptable 
z. Acceptable 
3. Not Acceptable - if not acceptable, action taken 
OTHERS YOU MICHT RECOMMEND FOR BSVP 
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BARTLESVILLE SCHOOL VOLUNTEER PROCiRAM 
SCHOOL VOLUNTEER REQUEST FORM 
NAME OF SCHOOL--------------- PRJNCIPAL --------
TEACHER--------------- GRADES TAUGHT _______ _ 
SER VICES NEEDED: 






Signature of Claaaroom Teacher 
Individual Tutor 
Storytelling 
Arts &: Crafts 
Date 
BARTLESVILLE SCHOOL VOLUNTEER. PROO RAM 
Please return time sheets 
to Elaine C. Mosley at 
Lincoln Elementary at the 
end of each calendar month 
REGISTRATION AND RECORD OF VOLUNTEERS AND HOURS SER. VED 
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SCHOOL ______________ _ 
MONTH-----------
MONTHLY TOTAL VOLUNTEER. HOURS----
Type of Total Hour.s 







BARTT.ESYIP.E SCHOO! ym.IINTEER PRCXjB AM 
CLASSROOM DISCIPLINE REFERRAL FORM 
Child's Name-------------------- Date of Referral---------
Nature of Problem: ________________________________________ __ 
Did the child's behavior interfere with classroom instruction? ----------------
How was the problem resolved: 
1. Teacher Action Briefly Describe: _______________________ _ 
Z. Volunteer Action ___ Briefly Describe:------------------------
3. Child sent to the office Briefly Describe Action Taken:------------
Number of Previous Referrals: None 5-10 
1-5 Over 
ReportFiled By: _________________________________________ __ 
Signature of Classroom Teacher Date 
Directions: 
This form should be completed in duplicate, reviewed by the Building Administrator 
and then placed on file with the Building Volunteer Coordinator's records. The 
Principal should retain a copy for school purposes. 
SCHOOL VOLUNTEER. PR.OGRAM 
(Interest and Needs Assessment Survey) 
Name of School:--------------- Administrator ------------
Number of Administrative Staff Persons: 
Number of Counselors: Number of Teachers: -----
Number of Students: 
Grades Taught in Your School: K 2 3 4 5 6 7 8 9 10 11 12 
Special Service Progra:ms: Learning Disabilities ___ Lab __ Self-Contained __ _ 
Special Education. 
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Trainable Educable Physically Handicapped fci.rcle one) 
Speech Therapy---- Others-------------
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 
1. Would you, as an. administrator, be interested in. your Yes No 
school receiving services through a Volunteer Program? 
2. Do you have teachers whom you feel would welcome this service? Yes No 
If so, how many? 
3. What areas, in particular, would your school benefit from the most? (See enclosed 
Service Description List) 
Kindergarten. Volunteers 







Arts & Crafts 
Library 





Babysitter for Volunteers 
Athletic and Physical 
Education Volunteer 
School Clinic 
Interest and Needs Assessment Survey 
(continued) 
Page Z 
*ECHOS (Senior Citizens) 
Chaperone 
Classroom Enrichment Volunteer 
Extra-Curricular Activities 
Enrollment and Attendance 








Parent Study Group 
Other School Activities 
Building and Grounds 
Beautification 
Add Your Own! 
* A Federally Funded Program 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 
4. Are you interested in learning more about the Yes No 
:ii - i.Ue School Volunteer Program? s. Will you participate in the "pilot" program, Yes No 
1981-1982? 
6. Are you interested in participating in the .a.ear Yes No 
future? 
7. In order to insure effectiveness of implementation, in-service will be necessary. 
-What type scheduling would you prefer? 
8. 
After School (3 :30 • • • ) Before School (7:00 a. m. • •• ) 
During School Day Summer Months 
Weekends (Saturdays • ) 
Are you aware of a person (or persons) who would be 
willing to serve as a Volunteer Coordinator for any of 




Interest and Needs Assessment Survey 
(concluded) 
9. Please use these lines to make additional comments. 
Page 3 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 
I sincerely appreciate the time you have taken to complete this survey questionnaire. 
Elaine C. Mosley 
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APPENDIX B 
TRAINING SESSION SCHEDULES AND CORRESPONDENCE 
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July 30, 1981 
AGENDA 
RE: A 'i/ORKSHCP ?OR CUSSRCCM TEACHERS: UTILIZING CLASSROOY. VCLUNTEERS 
9:00 - 10:30 
.,. Getting acquainted: Wor kahop overview and sharing 
Good and Bad of Working With Volunteers 
* Whole Group - Peer Testimony 
* Small Group Discussion: Big and Little 
*Big - Activity Sheet (18) 
*Little - Blue Book and Activity Sheet (181 
* Teacher - Volunteer Expectations 
0:• How to Recognize Volunteers 
10:30 - BREAK 
10:40-11:55 
.,. Teacher - Volunteer Expectations 
.,. Recognizing Volunteers 
11:55 - LUNCH (on '{OJr own) 
1::...M.:_ (Non-Pilot Participants May Leave at 2:00 p. m.) 
1:00 - 2:00 
·· Teacher Responsibilities 
.,. Brainstorm 
.,. .Activity 
':' Feed back 
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CI.ASSRCCM T!ACEZRS' ;·iORY.SHCP: UTILIZING 'ICLt:NT~RS 
··· Volunteer Responsibilities 
.. Situational Role-Plays 
':' Play Roles 
··· Review and Clarify 
2:00 - BREAK 
2:10 - 3:00 
Pilot Schools 
··· Goals of BSVP 
'" Code of Ethics 
... Teacher Planning 
" Training: Staff Involvement 
':' Placement and Delivery of Services 
* Record Keeping 
* Evaluation 
''* SR.A (Pre-Post) 
... ,. Pupil Self-Inventory (Parent Permission) 
':'* Teacher Child Behavior Ra.ting Scale 
':' Teacher Evaluation of BSVP 
':' Administrator Evaluation of BSVP 
... Pupil Evaluation of Classroom Volunteers 
* Review and Clarify 
':' Data Need for District Evaluation 
...... Data Needed for Research Study 
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GUSSROCM TEACHER Is '-'CRKSHOP 
EVALUATION SHEET 
UTILIZING VOLUNTEERS IN THE CLASSROOM 
Objectives: At' the end of this workshop: 
1. The purpose of this workshop was clearly- explained. Yes No 
z. The presentation of subject matter was adequate ___ inadequate __ _ 
Your comments (of any-): 
3. The activities used were meaningful___ not meaningful-----
Your comments (if any): 
4. The materials/learning aides were meaningful --- not meaningful __ _ 
Your comments (if any): 
5. The time alloted for this workshop was adequate---- inadequate_ 
6, In general, the objectives of this workshop were accomplished. Yes No 
Your comments (if any): 
7. This workshop was well organized. Yes No 
8. Recommendations for ;mproving the next teacher in-service an the Utilization 
of Volunteers in the Classroom include( s ): 
__ Check ( vl here if par~icipating in Pilot Bartlesville School Volunteer Program 
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September 10, 1981 
TO: Building Coordinators and Cla.ssromn Volunteers 
FROM: Elaine C. Mosley, Volunteer Program Coordinator 
RE: Training Sessions Schedule - September 14-18, 1981 
I am pleased to announce a second series of training sessions designed to inform 
as well as prepare you to participate i.o. providing direct educational opportunities 
for the primary grades boys and girls in the four pilot schools. 
You will be pleased to know that we will have the services of some excited and 
dynamic workshop leaders that you have been hearing about. So mark your calendar 
and join us next week for lots of sharing, learning and fun. If you have attended 
some of the sessions, you may want to go to only those which you missed during 
the August training. 
Complete and return the form below to your building volunteer coordinator (right 
away), or you may call the school office and enroll in the session of your choice. 
We hope you will attend as many sessions as possible. 








* Open to all volunteers 
DATE/PLACE 
** Building 0: ientation - Attend only the schools 
where you will serve 
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BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
TRAINING SCHEDULE FOR CLASSROOM VOLUNTEERS 
The Bartlesville School Volunteer Program invites all interested persons to participate 
in the following training sessions: 
MONDAY, SEPTEMBER 14, LINCOLN SCHOOL • 15th & Rogers - 336-8240 
**Building Orientation for Lincoln Classroom Volunteers: 
1:00 - 2:00 p.m. - Basement - Motor D·.:!velopml!tl.t Room 
This workshop is for classroom volunteers who will serve at Lincoln 
School, Agenda items will include: school philosophy, volunteer 
Code of Ethics, school rules and procedures, teacher-volunteer 
comm,.inications, reporting for duty, and other items unique to Lincoln 
School. 
This workshop will be conducted by Ann Tabler, Building Volunteer 
Coordinator and Elaine Mosley, Principal. 
*Tutoring /Listening Skills 
2:05 - 3:15 p. m. - Basement - Motor Development Room 
This workshop is for classroom volunteers serving in. any of the four 
elementary schools. This session will include the presentation and 
explanation of the components of a "structured" tutoring program as 
well as a discussion of skills needed for effective listening. 
This session will be conducted by Elaine Mosley, Volunteer Program 
Coordinator. 
*Reading Manaeement 
3:30 - 4:30 o. m., Room No. 103 
This workshop is for classroom volunteers serving in. any of the four 
elementary schools. This train.in.g session will in.elude the demonstration. 
of the use of the Bartlesville Readin.g Management Program( opportunities 
for hands-on experiences with kits, equipment, record-keepin.g procedures, 
etc. , included:) 
This session will be conducted by Diane Dixon, Primary Teacher at 
Lincoln School. 
Training Schedule for Classroom Volunteers 
(continued) 
Page 2 
TUESDAY, SEPTEMBER 15 HOOVER ELEMENTARY - 512 Madison - 333-9337 
**Building Orienta!i':ln for Hoover Classroom Volunteers 
2:00 - 3:00 p. m. - Teachers' Lounge 
This training session is for classroom volunteers at Hoover School. 
Agenda items will include in!orm.1.tion concerning school philosophy, the 
volunteer Code of Ethics, procedures for reporting for duty, teacher-
volunteer communications, volunteer monthly meetings, parking, school 
rules and regulations and other items unique to Hoover. 
This session will be conducted by Glenda Driskill, Building Volunteer 
Coordinator and Jim Wilhite, Principal. 
*Math Maaagem~nt 
3:15 - 4:15 p. m. - Room No. 109 
This workshop is for all classroom volunteers. The training will in-
clude an introduction to the new Bartlesville Math Management Program-
(terminology, materials, activities, record-keeping procedures, etc.) 
opportunities for hands-on experiences, etc., included. 
This session will be conducted by Terri Petree, Priinary Teacher at 
Hoover Elementary School. 
WEDNESDAY, SEPTEMBER 16 - RANCH HEIGHTS 5100 David Dr. 
**Building Orientation for Ranch Heights Classroom Volunteers 
Z :00 - 3: 00 p. m. - Library 
333-3810 
This training session is for classroom volunteers at Ranch Heights 
Ele:mentar y School. Agenda items will include information unique to 
Ranch Heights: parking, school philosophy, location and use of materials, 
volunteer Code of Ethics, teacher -volunteer communications, eating 
lunch, reporting for duty and much more! 
This session will be conducted by Nancy Pichler, Building Volunteer 
Coordinator and Leonard Brock, Pr incipa.l. 
*Storytelling 
3:15 - 4:15 p.m. - Library 
This training session will include pointers relating to basic storytelling 
approach...a.nd meaningful use.'.in the classroom. 
This session will be conducted by Fran Stallings, Volunteer Resource 
Person for Bartlesville School Volunteer Program. 
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Training Schedule for Classroom Volunteers 
(concluded) 
Page 3 
THURSDAY, SEPTEMBER 17 JANE PHILLIPS SCHOOL 16th & Rogers 336-9479 
**Building Orientation for Jane Phillips Classroom Volunteers 
1 :00 - 2:00 p. m. - School Office 
This workshop is for classroom volunteers at Jane Phillips School. 
Agenda items will include: volunteer Code of Ethics, school philosophy 
classroom assignments, location of materials, communications, staying 
for lunch, parking, how to handle problems, absences and other items 
unique to Jane Phillips. 
This session will be conducted by B11ilding Co-Coordinators, Becky 
and Marcie Toth and John Ward, Principal. 
*Tu tor ing I Listening Skills 
2:05 - 3:05 p. m. 
This workshop is for ALL classroom vol11nteer s. This session will 
include a presentation of the essential components of a "structured" 
tutoring program, principles of tutoring and skills needed for developing 
effective relationships with children. 
This session will be conducted by Elaine Mosley, District Volunteer 
Program Coordiaa.tor. 
THURSDAY, SEPTEMBER 17 LINCOLN SCHOOL 1st & Rogers 336-8240 
* Teacljer .Assistant 
3:30 - 4:30 _Room No. 102 
This workshop is for all classroom volunteers. Hands-on, Hands-on, 
Hands-on!! This session will include all opportunity for volunteers to 
learn how to operate machines and equipment that is essential to the 
instructioaal programs in our schools. 
Kellv Weir, Primary Teacher at Lincoln School, will conduct this session. 
FRIDAY, SEPTEMBER 18 LINCOLN SCHOOL 1st & Rogers 336-8240 
*Arts & Crafts 
1:00 - 2:00 p.m. - Basement - Motor Development Room 
This workshop is for ALL classroom volunteers. Objectives of this 
training session will include the purpose and use of the arts in elementary 
education, formulas for art in three di.J:nensions, selection of activities 
for appropriate groups of children and much, much more. 
This session will be conducted by Ann Tabler. B11ilding Volunteer Coordiaa.tor 
for Lincoln School. 
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BUILDING LEVEL MEETING FOR CLASSROOM VOLUNTEERS 
AGENDA 
1. School Philosophy 
2.. Code of Ethics 
3. Classroom Assignments 
* Observation 
* Initial Teacher /Volunteer Conference 
* Delivery of Services 
4. Communications 
* Monthly Meetings (coordinators will announce) 
* On-going Training 




Messages, Announcements, etc., @ BSVP 
Articles: Newspaper and other spotlight news @ BSVP 
5. Absences 
* You - The Volunteer 
* The Classroom Teahcer 
6. Working in own child's room 
7. Location of Materials 
* Office 
* Teacher's Workroom 
8. Use of Teacher's Lounge 
* Eating L 
* Smoking .L 
9. How to Handle Problems 
* Classroom Teacher 
* Building Volunteer Coordinator 
* Building Principal 
* Volunteer Program Coordinator 
10. Use of Office Telephone 
11. Staying for Lunch 
12.. Parking - (east side) 
13. Identification Badge 
14. Complete Registration Form in Duplicate 
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TRAINING WORKSHOPS FOR CLASSROOM VOLUNTEERS 
EVALUATION SHEET 
1. The objectives of these workshops were clearly explained. Yes No 
Comments, if any: 
Z. The presentations during these workshops helped me under- Yes No 
stand my role and responsibilities as a classroom volunteer. 
Comments, if any: 
3. The materials used were helpful. Yes No 
Comments, if any: 
4. The information shared during the mini-sessions was Yes No 
meaningful to me. 
Comments, if any: 
5. The time allotted for these workshops was adequate. Yes No 
Comments, if any: 
6. In general, the objectives of these workshops were 
achieved. 
Comments, if any: 
Yes No 
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Evaluation Sheet Page 2 
7. The workshops were well-organized. Yes 
Comments, if any: 
8. The mini-workshop topic(s) I wo11ld like more in.formation on include: 
Comm.ents, if any: 




XIXI-'tr'ORKSHOP: TUTORINO(LIST::.?IING S'KILL5 
OB.JD:TIVES: A'! THE OJL\ CF Tr.'.Ll SESSION, VOLUJtl'EER PARTICIPA?ITS liILL: 
l. Be A'A'are ot the e5.5,::thl CO!lpO!lente involTed in a "structured" 
tutoring program. 
• The tutoring relation.ship 
• !Detructional materials 
• Training tutors in th., u.ee o! preacribN procedures 4lld material.a 
• Management 
2. llndensUJ!d the beaic altilla iRTolnd in denloping relationships 
with children. 
• BaJsic "attending" &kills 
".lctiTe" liatellin& 
3. U:aderstand the need to iJ:lterrelat.. tlrtoring and listeni!!,I llld.lle 111 
services provided to individuals a.ad emall-grou;.a ot children. 
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MIN!-WOBICSHOP: IJIDIVIDtJAL & SMALL GROUP 'l'tl'l'ORING 
~IVES: Kr THE END OF THIS S!3SION, VOLtllf.rDR PAR'l'ICIPAN'l'S WILL: 
1. Be aware of tu need to reinforce a hel.pi.Dg ud cviDg rel.atiomhip 
with childrelll .. pec.iallJ tbo9e with special !!!2!• 
2. Be tam:il1ar with tha _. &llld def'illlitio1111 which are of'telll med to d .. cribe 
childrelll with special nffda. 
• Perception 
• Visual • Audit0?7" • ~ 
• Specisl Meda oWd 
• Visual leanaer • AuditorJ Lelll'Dllr • Kineatbetic/'factile learner 
3. Be 11Ware of' •- of th• actiTiti•• uaed to prOYide opportmU.ti•• for 
learzWlg for children with special Deeds. 
• Visual perceptiOD 
• Tactile f< Kiusthetic perception 
• AuditOrJ perception • Bod,- image & •111"81lH8 
If. Be •are of '"'1'1iDg experieDCu in working with children with special needa 
Tia •haring with other claaarooll Tolateera. 
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PRINCIPLES OF TUTORING 
There are some thi.ngs you have to be able to do in order to be a successful 
tutor: 
1. Get to k.now and like the stude.nt. 
z.. Try to fio.d out what interests him.. 
3. Be sure he succeeds, since if he succeeds he will feel 
good about himself. 
Getting Along with the Student: 
Be yourself--it will take tim.e a.ad patience for you both to feel comfortable 
and friendly. Remember, fun a.nd laughter helps to break the "stranger" 
barrier between you and the student. 
l. What a person is called is very important to him. Make 
sure you say his name the way he wants it said. 
2.. Make sure the student knows your name, Write it on a 
card for him. 
3. Show your student that you are interested in him as a 
per son. Ask him about himself: 
What does he like to do? 
Who a.re his friends? 
What is his family like? 
What are his hopes and dreams? 
4. Try not to be absent or late for tutoring session. Let the 
student k.now if you can't be there. He will be watching closely 
to see whether or not you show up every time. 
5. A few minutes of easy talk is a good way to begin. Listen to 
what the student has to say. .Always look directly at the student 
when you are talking and/or listening to him. 
Make sure the student succeeds. Provide "no-fault" learning experiences. 
1. Begin by asking the student to do something you feel sure 
he can do. 
Z. Praise the student for his success. Let him k.now you expected 
him to succeed by saying: "I k.new you could do it." 
3. Move to the next lesson. Make sure it is only a very s·mall 
move. Do something that is not much harder than the first step. 
4. If the student does well, praise him. and move on to the next 
part of the lesson. If the student appears confused or shows 
lack of understanding, provide the correct information without 
the use of criticis:m. Ask the student to repeat what you said. 
Praise him. and :move on. 
s. Always end the tutoring time with praise and/or genuine 
e.ncoura.geme.nt that the next session will be just as exciting 
or fun and that you are looki.ng forward to spending tnore 
time working with him. 
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BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
TEACHER/TUTOR CONFERENCE 
Date ____ _ Time _____ _ 
Teacher -------------Room No. ___ _ 
Grade/Level ______ _ Tutor Child ------------- -------------
Discuss with the teacher the followi.D.g points: 
1. Tell me about the child I'll be tutor i.D.g. 
2. What are the special strengths of the child? 
3, What are the special needs of the child? 
4. How do you think I can best help you in your plan for helping the child? 
5. Are there any particular materials which you would like me to use or shall 
I use my own judgment? 
6. Can you think of anything else that would help me in assisting you in meeti.D.g 
the needs of this child? 
SCHEDULE FOR TUTORIN'G: Be certain the two of you agree on the following before 
you conclude this conference: 
Days ------------------------------------
Time ________________ _ 
Knock on door ------ Look in and motion the child----- Other -----------
How would you like me to keep in touch with you? 
Regular conference by appointment 
See you i.D.formally before or after tutor i.D.g 
Telephone conversations 
I want to be a help and not a hindrance. Please tell me if you think I am doing anything 
wrong. Also, I will enjoy heari.D.g about positive results which you feel the child is 
making. 
I will always notify the office if for some reason I have to cancel a tutoring session. 
December 18, 1981 
Dear Classroom Volunteer: 
-As we approach the most joyous holiday of the year, we are 
reminded of the warm expressions of love and sharing you have 
given the children and teachers in the Bartlesville School 
Classroom Volunteer Program this school year. 
On behalf of the Board of Education, administration, and all of us 
who serve in the program, we are most grateful for your "gift of 
time". We realize that yours is a gift that will last and last. 
As you know, we are facing exciting and sometimes apprehensive 
changes in our school systell!.. The impact of these changes will 
have greater meaning to the community, in general, as a result of 
your positive involvement. For this, we are also appreciative. 
To you and your loved ones, we wish the very best during the 
holidays. We look forward to seeing you in January. 
Educationally yours, 
Elaine C. Mosley, Coordinator 
Volunteer Program 
Members, Board of Education 
Becky and Marcie Toth, Building 
Coordinators, Jane Phillips 











PRE AND POSTTEST INSTRUCTIONS TO TEACHERS 
AND CORRESPONDENCE 
14 l 
September 10, 1981 
Dear Parent: 
Your child has been selected to participate in a research project which is being 
conducted in the Bartlesville Schools. 
The purpose of the study is to determine the effects of a .classroom volunteer 
intervention program on reading and m.ath achievemP.nt and self-concept among 
pupils in grades one through three in the-~ school. 
Specifically, children, without using namP.s or any other personally identifiable 
data, will be categorized into two groups: (1) experimental (the treatment group) 
and (Z) control Wie non-treatment group). 
Two types of instrum•~nts will be used to collect data: the SRA Achievement Test 
and the Pier~-Harris Self-Concept Inventory. Your permission is needed to 
allow us to administer the self-concept inventory. 
Please complete and sign the form below and return it to school with your child 
tom.orrow. This information will be used for research purposes ONLY and class 
grades or placement WILL NCT be affected or changed as a result of this study. 
Sincerely, 
Elaine C. ~osley, Principal 
Lincoln Elementary School 
I, the undersigned parent, give my permission for my child to participate in 
the above nam.~d research project. I understand that nam.~s WILL NOT be 
used, grades WILL NOT be recorded and my child's class placem•'!nt WILL 
NOT be changed or affected as a result oi this study. 
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___ I, the undersigned parent, do not give my permission for my child to participa 
in this research project. 
BARTLESVILLE SCHOOL VOLUNTEER· PROGRAM 
September 14, 1981 
TO: Participating Classroom Teachers and Building Principals 
FROM: Elaine C. Mosley, Volunteer Program Coordinator 
RE: Procedures for Administering the SRA Achievement Test 
and the Pi~-Harris Children's Self-Concept Inventory 
I am enclosing the materials you will need for the SRA test administration and 
the Pier--Harris Children's Self-Concept Inventory. Specifically, your package 
should include the following: 
SRA Tests, Form 1 
1. Number of pupil tests needed - Participating teachers in Title I 
Schools, except Jane Phillips, will only administer tests in Grade 3. 
I have communicated with Dr. Kuntz who concurs that the tests used 
for the Title I survey can be used for my purposes also. After you 
have hand-scored your tests, just send them to me, along with the 
appropriate cover sheet. If you have made marks on the answer 
sheets, they will not affect the scoring as long as they are made in 
ball point pen. If they are in pencil, please take a.=inute to erase 
them. 
2.. One teacher test manual per grade level. If you have split class, I 
am sending a manual for each grade that you teach. 
3. Number of pupil practice sheets needed, 
4. One class identification sheet. Complete one per class, If you have 
a split class, you should list only one grade per class sheet. 
S. One grade identification sheet. One sheet should be completed per 
grade. 
6. One school identification sheet. The building principal should complete 
and place on top of the stack for the entire group. 
Pier;.-Harris Children's Self-Concept Inventory 
1. This is an 80 item test. Items should.be read to all grade levels. 
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Participating Classroom Teachers and 
Building Pr incipa.ls 
-Z- Septeinber 14, 1981 
z. Time Reguirements- Only 15 to ZO miriutes are usually required to 
adininister the en.tire inventory. However, there are n.o time limits. 
3. Instructions - PLEASE READ CAREFULLY 
a. Before you distribute the scales to your students, go down. your 
class roll and assign. ea.ch student in your c:lus a a.umber. 
For example: 
Claes Roll 
Joe Bloe - 001 
Clean Gean - OOZ 





b. The .1111m.ber you assign. each student should correspond with the 
appropriate a.umber on. the inventory. This a.umber should be kept 
in your class book so that same pupil will receive the same a.umber 
dur i11g the post-test in the spring. 
c. Complete the front page iden.tificatioa. data blanks. You may want 





TEACHER ______ _ 
d. Now that the pupils are ready to take the inventory, read the general 
directions listed at the top of the front page - identification data 
sheet. 
e. It is permissable to define "ua.popular" in item No. 11. 
RETURND'TC MATERIALS, SR.A TESTS AND SELF-CONCEPT n.TVENTORY 
1. All data should be completed and returned to me by Friday, September 18. 
We would like to schedule the Volua.teers to begin their observations in 
your rooms, Mon.day, September Zl. Remember, they are to observe 
ONLY on the first visit. They will need to conference with you during 
your plana.ing period or at your convenience an.d then they will report to 
you for delivery of services (unless you feel they need to observe a second 
time or they do ), 
1 sincerely appreciate all the effort you have put forth in preparation for the im-
plementation. of the School Volua.teer Program. You can. be sure tha.t your efforts will 
pay big dlviden.ts for you an.d our studei:l.ts. 1£ 1 can be of help, please call me. 
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Principals and Teachers Participating in the Classroom 
Volunteer Program 
Elaine Mosley, Coordinator, Volunteer Program 
Post-Testing for Volunteer Program 
It's hard to ima~ine, but the school year is fast drawing to a 
close. We need to begin the post testing of children 
participating in the volunteer program. Please observe the 
following tests schedules: 
SRA 
~ TESTING DATES: APRIL 12-15, 1982 
B. IMPORTANT! Each teacher should go over each child's 
test to see that the answers (bubbles) are heavilv 
grided. My fingers are still aching from bubbling in 
over ZOO tests in September. Please help me with this 
Problem. If the bubbles are bare1v marked the computer 
will not record the answer. Each child should use· a No. 
2 pencil. . 
C. All tests· should be returned to me at Lincoln School bv 
BOiiday, APril 19. If you complete your testing before· 
this time;-p!ease send them to me. I will be happy to 
pick them up if you miss the school mail pick up. 
PIERS-HARRIS SELF-CONCEPT AND BRP TEACHER RATING SCALE 
A. TESTING DATES: APRIL 19-zz, 1982 
B. Be certain that each child's Pretest I.D. Number 
corresponds with the Post-Test I.D. Number. The same 
number should be used for the Self-Concept and BRP 









BRP TEACHER-RATING SCALE 
"O""OT --
002 
C. Please forward a list of pupil names with their 
corresponding I.D. Numbers when you return the 
Self-Conceat and BRP Scales. The names of students will 
not be use , however, I need to match the SRA tests --
results with their corresponding I.D. Numbers on the 
other instruments. 
D. All test results should be returned to me at Lincoln by 
MONDAY, APRIL 26, 1982. 
If you have questions concerning the instructions or testing 
dates, please give me a call at Lincoln. Results of the SRA will 
be available to send to parents before the end of the school year. 
One last reminder! Don't forget to check the bubbles on each 
child's SRA test. -----
0 0 0 0 
0 0 • 0 
Each child should use a NO. 1 PENCIL. 
WRONG! 
RIGHT! 
Your cooperation is sincerely appreciated. 
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APPENDIX D 
CORRESPONDENCE TO TEACHERS 
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September 23, 1981 
TO: Participating Teachers 
FROM: Elaine Mosley, Program Coordinator 
RE: Placement and Delivery of Services for Classroom Volunteers 
Most of you have completed the pre-testing of your students and are ready to 
receive your volunteer workers. I hope you will review your blue book (page 19) 
as well as other pertinent information you received duria.g the summer workshops. 
It would be especially helpful to review the following: 
* initial teacher /volunteer conference sheet (to be used after the 
observation) 
* school volunteer worksheet (you should have two examples) 
* responsibilities of teachers aa.d volunteers 
* expectations: teachers-volunteers 
If you have volunteers who will serve as tutors, you will need to: 
* identify and specify an objective(s) you want your volunteer to 
accomplish with the child(ren), and 
* recommend materials which they might use. 
The above are essential components of the "structured" tutoring program which 
includes: 
* the tutoring relationship (basic ".Attending" and ".Active" listening 
skills) 
* instructional materials (objective a.nd resources) 
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BAR'ILESVILLE ~ VOLUNTEER PROGRAM 
To: Participating Schools: Ranch lleighta, Jane Phillipa, Hoover, 
and Lincoln 
From: Elaine c. Mo1ley, Volunteer P~ogram Coordinator 
Re: Fir1t meeting concerning the implementation of the B.v.frogram 
I. Introduction 
A. Overview of volunteer program 
B. Scope Ind purpose 
II. Components 
TASK FORCE e-- VOLUNTEER PROGRAM C:- EVALUA?ION 
z. COORDINATOR _l 
~ t 
RECRUITMENT TRAINING .\ DELIVERY OF ~ ~ SERVICES 3 
III. Responsibilities accompanying components 
IV. What's it worth to Rids,you, the district, and the community? 




Participating Teachers -2- September 23, 1981 
* training tutors in the use of prescribed procedures and materials 
* ma.nag ement 
Finally, you will recall (during the summer workshop) that we would need to use 
three instruments for the research project: 
* SRA testing 
* Pierce-Harris Self-Concept Inventory 
* T=acher Rating 
You ha.ve completed two of the above a.nd since you ha.ve been involved with test 
administration, I thought I would wait a week or so before I ask you to rate your 
students based on how you see them, This can be done almost at your leisure as 
long a.s you a.re comfortable (smiles), 
Again, please accept my sincere appreciation for your efforts. Remember, 
volunteer service will pay and pay and pay ••• 
Placement and Delivery of Services Cycle: 
* Observation 
* Initial Teacher /Volunteer Conference 
* Delivery of Services (Volunteers Working in Classrooms) 
sh 




EVALUATION OF CLASSROOM VOLUNTEER PROGRAM 
151 
BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
DIRECTIONS: The goals for the Bartlesville School Volunteer 
Program are enclosed for your review 
PART I Read the list of statements listed below. 
your responses by checking the appropriate 
under the columns labeled: 5, 4, 3, 2, and 




PART II This part of the evaluation should be completed 
as you deem necessary. You need not feel obligated 











1 not observed at all this year 
1. My skills and/or special talents 
were used to enrich the in-
ins truc tional program. 
2. My services allowed the class-
room teacher greater use of his/ 
her professional services as 
they related to children. 
3. Children with whom I worked 
(individually.and in small 
groups) showed increased im-
provement in school achievement. 
Children with whom I worked 
showed increased improvement 
in self-concept and/or self-
esteem. 
Children with whom I worked 
showed increased improvement in 
their behavior in school. 
4. My volunteer training and 
orientation was adequate for 
work in the classroom. 
5 4 3 2 1 
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5 4 3 2 1 
5. The classroom teacher planned 
sufficiently for the use of my 
time in the classroom. 
6. No difficulty was experienced 
working under the direction of 
the classroom teacher. 
7. My work with students in the 
classroom was harmonious. 
8. The students seemed to have 
expected and enjoyed my in-
volvement in the classroom. 
9. My involvement in the school(s) 
improved my attitude towards 
the school, in general. 
10. Involvement in the school(s) 
increased my awareness of the 
good that's being accomplished 
and the professionalism of the 
classroom teacher. 
11. Involvement in the school in-
creased my awareness of problems 
which exist in our school(s). 
12. Involvement in the school(s) 
increased my awareness of the 
shared responsibilities of school 
and community with regard to 
public education. 
PART II 
Use the section to make specific comments concerning various 







4. Building Volunteer Coordinator 
C. Communications 
1. Volunteers 
2. Building Volunteer Coordinator 
3. Classroom Teacher 
D. Delivery of Services 
1. Time/Days 
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s 4 3 2 
2. Services Requested 
3. Classroom Assignment 
E. General Statements (add other statements if you wish) 
1. Strengths of Volunteer Program 
2. Weaknesses of Volunteer Program 
1 
3. I would like to continue my volunteer involvement next 
year? 
4. Changes I would recommend to improve the quality of the 
program include: 
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BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
CLASSROOM TEACHER'S EVALUATION SHEET 
DIRECTION: The goals for the Bartlesville School Volunteer 
Program are enclosed for your review. 
PART I Read the list of statements below. Record your 
responses by checking the appropriate box under 
columns labeled 5, 4, 3, 2, and 1. 
PART II Please add your own comments based on your 
individual needs. 
SCALE 
VALUE: highly observed 







1 not observed at all this year 
1. The skills and/or special 
talents of the classroom 
volunteer enriched the in-
instructional program. 
2. The services of classroom 
volunteers enhanced greater 
use of my professional services 
to children. 
3. Children who were tutored on 
an individual and small group 
basis showed increased im-
provement in school work 
performance and self-esteem. 
4. My classroom volunteer(s) 
appeared to have been 
sufficiently prepared (trained) 
for work in the classroom. 
5. The assignment of classroom 
volunteers relieved me of many 
non-professional chores. 
6. The volunteers worked co-
operatively and willingly under 
my direction in the classroom. 
5 4 3 2 1 
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7. The volunteers worked 
harmoniously with students 
in the classroom. 
B. There was evidence that 
children looked forward to 
and enjoyed working with 
classroom volunteers. 
9. The use of school volunteers 
improved school-community 
relations. 
10. The use of volunteers increased 
their awareness of the good 
that's being acco~plished in 
school and my efforts as a 
classroom teacher. · 
11. Volunteer involvement has 
increased their awareness of 
school problems. 
12. The use of volunteers has 
s.timulated a positive and 
supportive attitude towards 
our school and public education 
in general. 
PART II 
5 4 3 2 










2. Building Coordinator 
3. Volunteer Program Coordinator 
D. Delivery of Services: 
1. Attendance and dependability of volunteers 
2. Time (hours, days) spent in classroom 
3. Additional skills and/or techniques volunteers need 
E. General Statement: 
1. Strengths of volunteer program 
2. Weaknesses of volunteer program 
3. Are you interested in having volunteers next year 
4. What changes would you recommend to improve the quality 
of the volunteer program 
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BARTLESVILLE SCHOOL VOLUNTEER PROGRAM 
PRINCIPALS' EVALUATION 
DIRECTIONS: The goals of the Bartlesville School Volunteer 
Program are enclosed for your review. 
PART I Read the list of statements below. Record your 
responses by checking the appropriate box under 
the columns labeled 5, 4, 3, 2, and 1~ 
PART II Add your own comments based on the needs of your 
school. 
SCALE 
VALUE: highly observed 







1 not observed at all this year 
1. The skills and/or special talents 
of the classroom volunteers en-
riched the instructional program. 
2. The services of classroom volunteers 
enhanced greater use of the teacher's 
professional services to children. 
3. Children who were tutored showed 
increased improvement in their 
school behavior. 
4. Classroom volunteers were 
sufficiently trained for work in 
the classroom. 
5. Classroom volunteers relieved the 
classroom teachers of many non-
professional chores. 
5 4 3 2 
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1 
6. The volunteers worked cooperatively 
under the direction of the adminis-
trator and classroom teacher. 
7. The volunteers worked harmoniously 
with children and the classroom 
teacher. 
8. The student's appeared to have 
enjoyed working with classroom 
volunteers. 
9, The use of school volunteers 
improved school-community relations. 
10. The use of volunteers increased their 
awareness of the good that's being 
accomplished in school by classroom 
teachers. 
11. Involvement of volunteers increased 
their awareness of problems which 
exists in the public school. 
12. The use of volunteers stimulated a 
positive and supportive attitude 
towards our school and public 
education, in general. 
PART !I 
5 4 3 2 1 
This space can be used for your specific, but brief comments. 
You need not respond to very item unless you have concerns or 







4. Building Volunteer Coordinator 
C. Communications: 
1. Volunteers 
2. Building Coordinators 
3. Volunteer Program Coordinator 
4. Building Principal 
5. Classroom Teacher 
D. Delivery of Services 
1. Attendance and Dependability of Volunteers 
2. Time (hours, days) spent in classroom 
3. Interest in having volunteers in your building next 
year 
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